SECTION I: INTRODUCTION

; to thejU.S. Department of Education, Indian Education Programs Office
request for proposal (RFP No. 88-006> soliciting contract bids to operate
, omne ojtthe regional Indian Education Act Resource and Evaluation Centers.
; Ccwis %roposes to operate Resource and Evaluation Center III which serves
the gtates of Alaska, Idaho, Oregon and Idaho. Our technical proposal
seeks to meet the goals of the Indian Education act of 1972 (PL 92-318)

; withignendments appearing in the Elementary, Secondary Education Act of
{‘ 1978 EEL 96-561> which authorize Indian Resource and Evaluation Centers.

. w...-The Center for World Indigenous Studies was established in 1984 in
specific response to suggestions and proposals by Indian governmeat
leaders in the Pacific Northwest and the leadership of the World Council
of Indigenous Peoples. As a center which seeks to concentrate the best
thinking of Indian and other indigenous pecples on persistent social,
economic and political problems facing indigenous nations, CWIS is
uniquely suited to deliver education training and technical assistance to
Indian communities and Indian education programs.

f ~
\ Tﬁé Center for World Indigenmouns Studies (CWIS) is pleased to respond \\n\\\\

P

CWIS has both a broad focus and a narrow focus. We focus on global,
country-wide and regional issues affecting Indian and other indigenous
nations; and we focus on the level of specific indigenous nations and
their communities. This approach permits CWIS to not only address local
concerns, but consider those concerms within a broader framework of events
and circumstances. .

In the United States, the Center for World Indigenous Studies joins
together some of the most talented, experienced and creative Indian and
native people to think about and suggest perhaps innovative ways Indian
and native people can improve social, ecomomic and political conditioms.
Located in villages, cities and reservations; at major universities and
colleges and in organizational programs, talented Indians and natives
volunteer their participation in problem solving. HNo large meetings or
conferences are called. Just thoughtful research and analysis based on
innate and acquired knowledge and experience contribute to sometimes novel
mnethods for solving problems at the local, regional, country-wide and
international levels. Not only does the CWI§ offer careful research and
analysis, 1t proposes specific, active steps for dealing with the many
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puzzles facing Indian and native peoples.

Though the CWI§ organization is small, with just a few staft,} |
personnel have wide and varied experience in Indian and Native Affairs in
practical and subtantive areas. Program development, ndminiatratioﬁ,
execution, and evaluation experience are important stremgths. In
addition, CWIS has a staff which is comstantly urged to discover
innovative solutions to problems. Combined with the ability to access
many voluntary and consulting contributors in education, community
organization, learning styles, and thought skills the CWI§ proposes to
employ creative and skilled people to work in the CWIS Resource and -
Evaluation Center III. ' -

The approach we bring to this techmical proposal is based on a simple
philosophy: Draw on varied sources of experience and knowledge to deal
with a problem within its particular context - Context Problem Resolution.
Our management approach is based on Management By Objectives (MBO). The
combination of philosophy and management approach makes problems
manageable. Our approach effectively provides options which, when
applied, offer alternatives to conditions that don’t work. New strategies
to achieve effective decision-making become possible.

When applied to Indian education projects, our approach offers
effective alternatives to weak or failing activities, and helps create |
conditions for the development of new theories, methods, and techniques !
and their immediate application.

The Center for World Indigenous Studies is particularly concermned
with the development and use of effective evaluation techmiques which aid
in the process of project and program operation. Careful and systematic _
research technigues suitable for a particular context can insure program é
improvenents. Since we emphasize Management By Objectives, as a matter of |
course, methods and techniques used in this simple process will become a
major part of our plans for a CWIS Resource and Evaluation Center III.

HISTORICAL OVERVIEW

The relationship between the federal government and Indians in the
area of education has changed many times during the past 200 years. The
treaties and agreements between the U.8. Government and the Indian
Nations and tribes created what is now a long-standing relationship. This
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relationship has been described as being "a relationship between a greater
power and lessor powers," a large state and many smaller nations. While
the legal relationship between Indizn nations and the United States of
Anerica has been thorougly defined, especially in the last 132 years, the
social, economic and political relationships remain undefined and
unresolved. The dynamics of this irresolution has naggingly contributed
to the unsettled conditions which surround Indian Natioms, their
communities and individual families. This confusion about relationships
frequently falls heavily on the educational community. It is in the
educational institution that virtually all of the unsettled conditions
erupt in vivid and often dramatic ways. |

"Send Us a Dozen of Their Sons™

While training and education for agriculture, Black Smithing and
construction was given by the United States government to Indian Natioms
as a form of technical assistance early in its history, asystematic
education was not offered until about 100 years ago. Indeed, Indian
Nations considered their own educational systems as superior to what the
United States offered. The pattern of offering education as a part of
treaty- making was recorded as early as 1744 - forty-five years before the
United States Government was constituted. When the colony of Virginia
sought to offer education to the §ix Kations Confederacy as a part of the
1744 Treaty of Lancaster in Pennsylvania, Indian leaders were not
impressed. The §ix Nations replied to the proposal:

Several of our yocung people were formerly brought up at the colleges of

the Northern Provinces; they were instructed in all your sciences; but

when they came back to us, they were bad runners; ignorant of every means

of living in the woods; unable to bear either cold or hunger; knew

neither how to build a cabin, take a deer, or kill an enemy; spoke our

language imperfectly; were therefore neither fit for hunters, warriors,

or counselors; they were totally good for nothing. We are, however, not

the less obliged by your kind offer, though we decline accepting it: And

to show our grateful sense of it, if the Gentlemen of Virginia will send

us a dozen of their sons, we will take great care of their education,

inatruct them in all we know, and make men of them. (Benjamin Franklin,
Remarks Concerning the Savages of Horth America 2nd ed., 1794).

Not until 1794, five-years after the establishment of the government
of the United States of America did the Onieda, Tuscarora and Stockbridge
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become the first natioms to agree to education and other services through
a Treaty. It was this precedent which established the practice of
including educational and other services in agreements between the U.§.
governzent and Indian Nations.

The Start of BIA Education

In 1824, the Bureau of Indian Affairs (BIA) was first installed as
an agency in the U.S. government. 1Its Commissioner and single assistant
was given the respomsibility for " the direction and nanagement of all
Indian affairs and of all matters arisiang our of the Indian relations."

It was not until 1849 that the Bureau of Indian Affairs asgumed its
position in the Department of Interior.

Though treaty commitments obliged the United States governmment to
deliver education and other services to Indian Nations, it was not until
1870 that the Bureau of Indian Affairs assumed responsibilities for
educational services. It was then that the U.S. Congress first
appropriated funds on a regular basis for certain Indians in the United
States. Since that time, there have been many Acts of Congress to provide
educational benefits for Indiam children.

The Sayder Act of 1921 provides the modera authority under which the
BIA providee educational services to Indians. These services include:
Direct operation of schools, support of tribally operated schools
financial assistance to public schools serving Indian children, financial
asgistance to students seeking a higher education, support for tribally
controlled community colleges, adult basic education and many other
special programs in local communities. The Johnson 0’'Malley Act (1934,
1936) provided for contracting with state or local agencies for the
education of Indian children. In 1975 the Indian Self Determination Act
amended the Johnson 0’Malley act to provide for more direct Indian
participation in the education of Indian children.

A major theme of education programs for Indian people has been
"asgimilation into the broader society." This has been carried out
through mission schools, a country-wide system of Indian boarding schools,
the Indian relocation program for vocational training, public schools, and
alternative programs - all supported by the U.8. government.

There have been several studies about the effects of U.§. sponsored
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education programs whichk in many cases were forced upon Indian people. In
1928, the Brookings Institute conducted the first major study published
under the title The Problem of Indian Administration. More popularly
known as the "Meriam Report," it was the first comprehensive review of
Indian Affairs. One major conclusion of the Meriam study was, "[thel
first and foremost need in Indiar education is to stop removing Indian
children form their families." Meriam recommended that day-schools be
established on the reservations.

Indian Education was specifically emphasized in 1969 when the Indian
Education: A National Tragedy - A National Challenge was released by the
U.§. Senate. The "Kennedy Report," (referring to Senator Ted Kennedy,
Chairman of the Senate Committee from which the report was generated)
revealed that both public schools and the Burean of Indian Affairs achools
were Tailing to serve the educational needs of Indian tribes. High

dropout rates, low academic achievement, low self-concept, lack of
parental involvement and a scarcity of Indian teachers and school
administrators were pointed out as problems in the systems. Sixty
recommendations were made for improving Indian education. However, the
report stated that before any recommendations could be acted upon:
The Federal Government must commit itself to a national policy of educational
excellence for Indian children, maximum participation and control by Indian

adults and communities, and the development of a new legislation and substantial
increases in appropriations ....

The Havigherst report, A National Study of Americar Indian Education
(1970) recommended that the Federal government adopt the "theme of Indian
authority and respomsibility for the education of Indian children and
youth." Havighurst’s conclusion repeated an idea contained in the Kennedy

Report a year earlier and the Meriam Report forty-nine years earlier.
Many smaller, and less well-known studies pointed out the irregular
spending of Johnson 0'Malley, Title I and Impact Aid funds.

New U.S5. Policies

These key studies provided the awareness and concrete data necessary
to bring about some change. The civil rights movement and the "‘Great
Society" launched by President Lyndon Johnson’s Administration, along with
new policies in the President Richard Nixon Administration paved the way
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for improvements in Indian affairs and laid the groundwork for passage of
the Indian Education Act.

The Indian Education Act was introduced in the U.8. Senate in
September 1970. Two years later the Indian Education Act was signed into
law. On June 23, 1972, as Title IV of Public Law 92- 318, the Act was ,
adopted into law. It was specifically designed to address the educational
needs of Indian and Alaskan Native students and adults. The Act provided
for funds for special educationally related needs and for participation of
Indian people in federally-funded education programs.

The Act consists of several parts:

PART A supports a broad range of educational services for Indian
children. Part A provides grants on a formula basis to Local Bducation
Agencies and the Tribal contract schools. It also provides discretionary
grants to Indian-controlled schools located on or near a reservation.

The Declaration of Policy in Part A states:

In recognition of the special educational and culturally related academic
needs of Indian students in the United States, Congress hereby declares
it to be the policy of the Unite States to provide financial assistance
to local educational agencies to develop and carry out elementary and
secondary school programs specially designed to meet these special
educational or culturally related academic needs, or both.

 F * ¥

PART B supports a wide variety of educatiopal activities through
discretionary grants. These include grants for pilot and demonstration
projects, technical assistance, training for educational personnel,
exemplary programa, and educational services such as remedial
instruction, school health, and psychological services not available in
sufficient quantity for students whose needs would not otherwise be met,
Bligible grantees for Part B include Indian tribes, organizations,
institutions of higher education, state and local education agencies,
Federally supported elementary and secondary schools, and individuals
receiving fellowships.

PART C supports planning, pilot, and demonstration projects as well as
service programs to improve educational opportunities for Indian adults.

PART D provides for the Hational Advisory Council on Indian Bducation and
the administrative costs of the administration of the Indian Education
Program Office (IEP). Appointments to the Council are made by the
President of the United States. The Indian Bducation Program Office
administers the activities authorized under the Indian Bducation Act.

PART E authorized 5% of appropriated funds of the Higher Education Act
for preparation of teachers of Indian children, and allows the
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Commissioner of Bducation to designate certain schools on-or-near
reservations as local education agencies. Part E was an amendment to
Part D, Title V (Education Professions Development Act) of the Higher
Education Act, which is no longer authorized.

The Education Amendments of 1974 reauthorized the Indian Education Act
with no significant changes except the set-aside for non-public schools
(Indian Controlled schools was increased to 10% of the Part A funds).

Reavthorization of the Indian Education Act in 1978 included several
technical amendments which had an impact on the Part A program. These
amendments were:

1. Broadened the scope of Part A to include culturally related academic needs.

2. Authorized a competitive grant program for LEAs to support demonstration
projects and programs designed to plan for and improve education
opportunities for Indian children.

3. Mandated three changes regarding parent committees:

a. Allowed persons acting in loco parentis to serve on parent committees.

b. Gave parent committees input into the hiring of personnel with IBA funds.

¢. Required parent committees to establish, adopt, and abide by the by-laws
that would govern their programs under the IEA.

4. Granted certain tribal schools LEA status for the purpose of receiving Part
A funds.
S Authorized a thorough study and analysis of the definition of Indian and

orderad a report submitted to Congress.

6. Required the Commissioner to seek specific information establishing a
child’s eligibility under Part A (506 form).

7. Required an annual audit of a2t least one third of all of the Part A projects
each year, and a report on that audit to Congress.

8. Authorized the Regional Indian Resource and Evaluation Centers to provide
technical assistance and disseminate informatien.

In 1983 a major research effort was completed "The Evaluation of the
Impact of Part A Entitlement Programs Funded Under Title IV of the Indian
Edacation Act" by Development Associates. Stressing technical assistance
delivered by Resource and Evaluation Centers the study concluded:
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Staffing

Over half of the staff of the Title IV programs are para-professionals.

Most directors are part time and perform many functione, (teaching, counseling,
administration etc)

Community volunteers plan an important part in the planning and operation of the
projects.

The study revealed that the Title IV parents and staff are often the
only Indian community presence in the schools. The exception was in
schools which have Johnson 0’Malley Act funding. Indian parents and staff
were also present in numbers.

Parent Committees

Average membership on parsnt committees was 10 people.

Most committees were involved in meking decisions about budgets and project
goals,

All projects had conducted same form of needs assessment within the previous
year.

Only half of the projects were evaluated by an independent evaluator.

Services
The most frequent services reported were:

{80%) Tutoring and other special academic activities.

{64%) Indian history and cultural instruction or activities.

{48%) Counseling.

(38%) Home school liaison activities,

{22%) provided financial assistance to parents for school related costs.

Participation in Federal Programs
Indian students participating in:

Two thirds in Title IV Part A.

One-third in Johnson O’Malley.

One-fourth in Chapter 1.

One-fifth in Federal Vocational Programs.

Less than one-tenth in Bilingual Education programs or in federal
prograns for the handicapped.

This Study concludes that many Indian childrem were not served by any
programs except Title IV Part A:
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In conclusion, the picture which emerges form this study of the Part A
program in public schools is one of small, supplemental program which has
been locally tailored to meet local needs, administered to the general

 satisfaction of school officials and the Indian community, and appears to
have had some impact on the school attendance and academic performance of
Indian students and the improved relations between Indian parents and
local school systems. It is reascnably clear that the conditions of
education for Indian students are substantially better than when the
Indian Bducation Act was passed, and that this is due in part to the
Program. However, it cannot be said how much of that change is due to
Part A. Other programs supported by the Indian Bducation Act, Johnson
O’Malley programs, Title I and other federal programs, many tribal and
community-based Indian programs for students and parents, and, perhaps, a
generally ore tolerant and sensitive attitude toward cultural differences
in schools and scciety at large have also been factors at work during the
entire life of the Program. Nevertheless, it appears that the overall
objectives of the Congress in enacting the Part A Program are being
largely achieved, and to the general satisfaction of the Indian
community. (Pg. 356-357)

The report further concluded with a description of ongoing needs
which were identified by the atudy:

Junior high and high school students need encouragement to
"stay in school.

Indian stundents, are generally still below national norms on
achievenment tests.

Culturally related topics and special heritage classes are
important to the ongoing needs of the Indian community.

The involvement of Indian educators and parents in school
programming is important to the on-going needs of the Indian
comaunity.

These findings and conclusions were kept in mind as CWIS prepared
this proposal.

In 1984 the Indian Education Act was reauthorized with the
requirement that Parent Committees sign-off on Title IV proposals. The
passage of Public Law 98-396 in 1985 reduced the required fiscal effort of
the LEA and the State from 100% to 90%. This was particularly significant
in that many schools throughout the country were suffering from a
depressed economy. This is currently an issue in the State of Alaska,
where the Fiscal effort has been greatly reduced beyond the 90% range. The
authority to continue administering the services provided by the Indian
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Education Act has been extended until 1990. Rewriting the Act is currently
ander consideration.

Resource and Evaluation Centers have been in operation since 1981.
Each Center has had a varied history of performance and delivery of
services. Resource and Evalvation Center III has been located at the
United Indian Of All Tribes Foundation since 1981. '
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REGIONAL SERVICE AREA BACKGROUND

The service area for Region III encompasses the states of Alaska,
Idaho, Oregon and Washington. Each state has its own unique geographic and
social conditions, and Indian educational climate.

FIGURE 1

CWIS Resource & Evaluation Center III

Service Area

Idaho, Oregon, & Washington

® rortland

3

Boise

Wedford

Pocatelic

Center for World Indigenous Studies 1987

¢ Idaho

Idaho has the smallest number of Indian students attending school.
There are four reservations within the borders of the state. The largest
concentrations of Indian people live in the Coeur d’Alene, Duck Valley,
Fort Hall and Nez Perce reservations. There are two tribally controlled
schools in the state: One at Fort Hall on the Fort Hall Reservation and
one on the Nez Perce Reservation at DeSmit. Idaho pablic schools have the
lowest per pupil expenditures in the region. As a consequence, Title IV
allocations are also the lowest.
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Travel in Idaho is expensive because of the airline routing necessary
to make connections, and roadways are not fully developed. This often
nakes Title IV staff and Pareat Committee member participation in regional
workshops prohibitive. §School districts and Indian education projects are
characterized as having a high turnover rate in personmel. This condition
significantly contributes to management and record keeping problems.

Idaho does not now have a state-wide Indian Education Association. There
is one discretionary project in Idaho at Fort Hall. MNr. Harold Goff is
designated by the State of Idaho to work with the Indiam Education
projects. His office has a small budget and is limited 1n resources
available for assisting Indian Education.

¢ Oregon ,
Oregon also has a widely dispersed Indian population on

Reservations, in rural areas and urban centers. Five Reservations are
located inside Oregon: Burns Paiute, Fort MacDowell, S8iletz, Umatilla and
Warm Springs. Large Indian popniations live in former Reservation
jurisdictions, now considered rural areas, along the Oregon coast and
Southwest Oregon. The large coacentrations of Indian people reside in the
urban centers - many different tribes are represented. Because of the
large numbers of Indians who were relocated to Oregon from other parts of
the country, there is a problem proving Indian heritage. Two years ago,
one tribe which was terminated in the 1950’s was re-recognized by the U.S.
government. Other tribes are petitioning the U.S. govermment for
recognition. The re-emergence of many tribes in Oregon has stimulated a
resurgence of concern about the education of Indian children.

The State Education Agency (SEA) designated an Indian person (Ms.
Rober Butterfield) as the Ufegon State person responsible for Indien
Education. The Oregon Indian Education Association actively works with
the S8EA and the Bureau of Indian Affairs education office. The Oregon
Indian Education Association convenes a conference each year which
highlights the progress made in Indian education over the previous year.

The larger projects within the state have a history of maintaining
their project staff and contihnity of project. Small projects im isolated
areas have high staff turnover and subsequently the related problenms.
There are two Tribally Controlled schools in the state and One Bureau of
Indian Affairs Boarding school (Chemawa), for secondary students.
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¢ Washington

Indian population centers in Washington are evenly distributed
across the state with sizable numbers of relocated or emigrated Indians
living in Bellingham, Seattle, Spokane and Tacoma. There are 24
Reservations on which 33 tribes are located. Seven landless Tribes,
currently petitioning the U.§. government for recognition, are also
inside the boundaries of Washington State. Seven Indian Nations operate
Tribally controlled schools. In Seattle, the Indian Heritage High School
gserves 120 Indian students from many tribes in grades seven through

twelve. :

The Washington State Indian Education Association is very active and
convenes an annual conference. This association of Indian educators and
administrators actively works to promote a high caliber of education for
Indian children. The State Education Agency has an Indian Education Desk
headed by Dr. Willard Bill.  Dr. Bill actively assists Johnson 0O’Malley
funded programs and coordinates his work with the provision of training
and technical assistance designed for Title IV projects.
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Alaska
Indian and Native education in Alaska poses unique conditions and
circumstances which require novel approaches.

There are more than two-hundred separate native and Indian villages
and Reservations. The Reservations include Akutan Reserve, Annette Island
Indian Reservation, Diomede Island Reserve, Karluk Indian Reservationm,
Klukwan Indian Reservation, Unalakleet Reserve, Vemetie Indian
Reservation, and Wales Reserve. Individuals from many Indian and native
populations also reside in Anchorage, Fairbanks, Junean, Ketchican, and
Kodiak. The native and Indian populations are located on islands and in
renote regions and in several urban areas spread over an area of 569,600
square miles - an area 2.3 times larger than the combined states of Idaho,
Oregon and Washington.

FIGURE 2

CWIS Resource & Evaluation Center III
Service Area

Fuirbpnks

Anchorage

Juneou

N

Kelchikan

Kodlak

&

Center {or World indigenous Studies 1987

Page I-14



SECTION 1 CENTER FOR WORLD IRDIGENOUS STUDIES RFP 88-006

As a result of the Alaska Native Claims Settlement Act (1971),
thirteen regional native corporations were formed to accelerate the
transfer of aboriginally owned native and Indian lands to the United
States of America and the State of Alaska. This enactment, combined with
the Omnibus Act of 1976, has compounded radical social, economic and
political changes in village and community life among native and Indian
peoples. The intrusive inflmences of Alaskan St#te interests since rising
to statehood in 1969 have had no small affect on the lives of even the
most remote of native peoples. Social and economic dislocation among
native peoples in little more than a generation has prodﬁced extensive
upheaval among families and in communities. Educational institutiomns are
in a condition of flux and experience comsiderable uncertainty due to this
environment.

The Alaskan State school system assumed responsibility for Indian and
Native education in omnly the last fifteen years. Until just recent times,
Indian and native education was administered at the village or community
level; or students traveled to urban centers to attend public schools, or
boarding schools.

When the state took over the school systems it initiated programs
aimed at providing educational benefits in the remotest villages. This
approached was intended to replace the practice of sending the children to
the urban centers where they would board with families and obtain their
secondary education or the practice of sending students to boarding school
in the lower 48 states. These local schools are struggling to establish
themselves. They are typically plagued with high rates of staff
turn-over.

The State government has sponsored programs to support community
level teacher training programs through State universities which grant
teaching certificates. These programs contribute to school staff
stability, but instability remains a problem.

There is no state-wide Indian Education Association. The Native
Corporations have educational components, and, during meetings of the
Almska Federation of Natives there is an emphasis on education.

Title IV projects in Alaska have a record of returning unused fands
to the U.§. Department of Education at the end of each project year. This
is not beceause the funds are not needed, but because the schools are not
set up to administer them in remote villages. Some school districts serve
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village schools which are 100 miles apart. Support and cooperation is
hampered by this circumstance. To help remedy program management
problems, there is an attempt in a few school districts to build a
computerized assisted program of project management. 1If the pilot efforts
are successful, other school districts will be encouraged to adopt and
adapt the program to their needs. Other acute problems in Title IV
projects are related to how funds are budgeted, how the needs assessments
are conducted, and determining who is being served by the funds.

The Center for World Indigenous Studies anticipates that a special
effort should be made to work with the Alaskan projects. Such a special
effort is warranted not only because of the unusual circumstances which
prevail in Alaska, but because of pending economic policy changes in the
State government. Because of changes in the Alaskan economy, the level of
suppoert at the local levels has and will continue to decline. This will
impact the amount of money allocated throagh Title IV formula grants.
Changes in State government commitments will cause schools to fall below
the 90% level required for funding under the Indian Education Act.

Dr. Bill Demmeret, an Alaskan Native, was recently elected as the
Superintendent of Public Instruction for the State of Alaska. Dr.
Demmeret appointed Edna Mclean as the Alaska Native and Rural Education

Director.
TABLE 1
Region lit Discretionary Programs
1987
PROGRAM STATE

AK WA iD OR
Part A 0 2
Part B 4 6
Port C 1 6
Total Prgm 5 14

el B = J o
Ol OO0

Title IV, Part A, B, and C programs are primarily located in the
states of Washington and Alaska with one in Idaho. The programs are
mainly located on Reservations and in rural areas. Project budgets range
from 345,000 to more than 8200,000. Table 1 depicts the distribution of
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descretionary grants on a state-by- state basis.

CWIS TECHNICAL APPROACH

The Center World Indigenous Studies believes that training and
technical services can be improved with innovations in approach, methods
and techniques. We believe our approach described here and in the Scope
of Work cam have significant and positive impacts on the complex web of
Title IV projects and other education programs in Alaska, Idaho, Oregom,
Washington. Accordingly, the Center for World Indigenous Studies submits
this proposal.

The goals of the proposed CWIS Resource and Evaluation Center IIT
are: _
To provide training and technical assistance to the Title IV

grantees, Part A, Parent Committees, Tribes, Indian and Native
organizations and Local Education Agencies.

To establish coordination activities with State Education Agencies,
Local Education Agencies, and other organizations, funded by the
Department of Education, as appropriate.

To continnally up-date staff on recent research and developments
which have the potential of affecting the education of Indian
children.

To provide materials which are client oriented (tailored to project
context), written and presented in a manner to encourage the
targeted clients to read and implement the ideas, concepts and
processes. Provide visual presentations through out the material,
as appropriate.

To provide Technical Assistance in the most timely manner possible.

To provide a program of Techrical Assistance available to clients at
any hour of the day.

Evaluate all Center services and revise them as appropriate.

The Center for World Indigenous Studies is committed to achieving
these goals. To do this, a link between contemporary research and the
technical assistance we propose to deliver is essential. Center Staff

will receive the following research documents:

Hunter Madeline, MASTERY TEACHING, 1982
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Bono, Edward; THINKING SKILLS
Emmerson, Larry W. FEUERSTEIN COGNITIVE EDUCATION THEORY AND

AMERICAN INDIAN EDUCATION. August 1987.
(and Effective schools research reports)

The CWIS Resource and Evaluation Cenmter III will provide, workshops,
a symposium, seminars, site-visits, consultations, presentations, and
disseminate information and materials. The following are the definitiomns
of the services according to the RFP:

Center Workshop This is defined as workshops the contractor has
responsidbility for sponsoring and hosting (although co-hosts, such as
Indian tribes or organizations, will be allowed); and that are, et
minimum, one full day in length. The majority of the presentations at the
workshops shall be made by Center staff or Center employed comsultants.

Site-visits On-site-visits shall be defined as visits requested of the
contractor by a grantee, parent committee or potential applicant to
address a specific need or problem, of the grantee, parent committee, or
potential applicant. The contractor shall prepare in writing a brief
statement outlining the need (or problem) and a listing of resources
and/or solutions that the contractor anticipates can assist the client.
The aforementioned outline and listing shall be prepared by the contractor
prior to the on-gite visit and shall be used to guide the contractor
during the provision of technical assistance on site. These outlines
shall be included in the monthly management reports.

Consultations Consultations by the comtractor shall be defined as the
provision of technical assistance that requires specific research and/or
development of materials (or other resources) that results in a solution
to a client’s need or problem. Consultations shall require specific
job-related skills of the contractor’s professional staff. Consultations
may be conducted by telephone, by correspondence and by dissemination of
specially designed materials (or other resources). The dissemination of
previously developed information (information which does not require
researching or development by the contractor) and/or previously developed
raterials shall not constitute a consultation.

Center Presentations Presentations by the contractor shall be defined as
presentations made at non-contractor sponsored workshops, meetings,
conferences, etc.; including Indian Education Programs sponsored
discretionary workshops.

¥We use additional terms in our technical proposal, and we supply our
definitions accordimgly.
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Syaposium A two day workshop which includes presentations by Center
consultants and others. Discussions will take place on various issues and

a Symposium report will be generated.

Seminars Presentations and discussions concerning imnovations in
education using consultants froz the major research universities and
colleges in the region. Seminars will provide opportunities for college
credit after participants fulfill requirements for a written report or
research paper.

Satellite Office The CWIS Center III Satellite Office will be a physical
office facility established in Anchorage, Alaska. It will be occupled by
a CWIS Center III professional staff person and supported through
telecommunications by the main CWIS Center III office. The purpose of the
satellite office in Alaska is to provide timely and more efficient
coordination with the Alaska Education efforts and to effectively deliver
training and techmical assistance to grantees. Placement of a satellite
office of CWIS Center IIIl in Alaska will reduce service-delivery costs,
and insure consistant and informed responses to Alaskan grantees.

Previous experience suggests that there are three important variables
associated with delivering services to Alaska. These are: Weather,
travel-time and isolation. Anchorage is a center of commerce for Alaska
and most of the travel is routed through there. Because of the unusmnal
social, economic and political circumstances in Alagka, it is essential
that techncial assistance delivery reflect the context. A CWIS Center III
Satellite Office will insure intimate involvement in the overall
educational eaviroament in Alaska. Distance will not be a hinderance to
involvement in the education conferences and tribal activities of Alaska.

Empowerment is a concept which forms the operational basis of technical
assistance provided by CWI§ Center III. This concept means in practical
terms that technical assistance emphasizes applied knowledge and skills so
that individuals become the driving force behind problem solving and new
initiatives. They are nolonger the "victims of confusion," but they
become the active determinants.

Actually applying evaluation, management and administrative theories
within a give context will be the major focus of workshops and
site-visits. The councept of empowerment within the framework of worshops
and site-visits entails three stages of learning: Input, storage and
retrieval. (Wingfield 1979>. Workshops often address just the first ,
stage. CWIS Center III will apply all three stages as illustrated in the
Figure 3 below.

Learning Styles will be used in the delivery of services. Center Staff
will use anditory, visual and kinesthectic applications throughout their
presentations. Because the staff are alsc encouraging project staff %o
use these methods. The evalunation instruments will highlight the use of
these methode and analyze the presenters use of them.

Thinking Skills will also be a part of the delivery of services. It is
not enough that the material is presented, it must be made the property of
the participant. When caused to make decisions about the use of
information, the participant will internalize the information and it will
be acquired as a permanent skill.
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FIGURE 3

Stages of Knowledge Retention

1} INPUT . .
W Apprehension | Registration Short Term
Sensory > Memory
Information
Meaning and
(2) STORAGE Hhaonization . o Loog Term
rehearsal emary
Organization
(3) RETRIEVAL Access to Organization of
Information > Dutput
Reaponse. :

Problem Solving an important aspect of the CWIS services is that the
workshops and site visitas will include using systematic problem solving
techniques. Again the skill will enable the project staff person to use
the same skill in their classroom, or when workiang with students, parent
committees, or the school administration. As these methods are used in.
CWIS Center III delivery of services this should be an emcouragement for
Project staff to use the same techniques.

- The foilowing table lists the tasks proposed by the Center for World

Indigenous Studies to fulfill the requirements of the RFP. Please refer
to Section II: Scope of Work for more detailed task descriptions.

TABLE 2
CWIS Center III1 Tasks

Task 1: Provide evaluation training and technical assistance.
Subtask 1.1: Develop and implement procedures
Subtask 1.1.1: Procedures for development of training
materials
: Opportunities to gain knowledge and skills
: Selection of design and instruments
: Measure effectiveness of cultural
enrichment projects
1.1.5: Develop standard workshop format

.
b kb
= 3N
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Task

Task

Task

Subtask 1.2: Conduct workshops and site-visits on methods of
evalunation
Subtask 1.3: Procedures for prioritizing requests

2: Provide training and technical assistance in development,
management,implementation.

Subtask 2.1: Project development

Subtask 2.2: Project implementation

Subtask 2.3: Project management

Subtask 2.4: Seminars in Project management and
implenentation

Subtask 2.5: Site visits for specialized assistance

Subtask 2.6: Free telephone service

Subtask 2.7: Handling emergency requests

Subtask 2.8: Tribal Education Symposium

3: Information and support services

Subtask 3.1: Information Brochure

Subtask 3.2: Educational information

Subtask 3.3: Database of successful components
Subtask 3.4: Assist projects to prepare for JDRP
Subtask 3.5: Conduct successful practices workshops
Subtask 3.6: Disseminate fellowship information

Subtask 2.6.1: information om other education
scholarships, grants and fellowships

Subtask 3.7: Free materials program
4: Coordination
Subtask 4.1: Indian Education Progranms Office

Subtask 4.1.1: Northwest Branch Office

_ Subtask 4.2: State Education Agencies

Task

Task

Subtask 4.3: Local Education Agencies

Subtask 4.4: Other organizations and agencies

Subtask 4.6: Indian Resource and Evaluation Centers

Subtask 4.6: Researchers, practitioners, and professional
organizations

5: Technical Assistance in proposal design

Subtask 5.1: Available to grantees and eligible grantees

Subtask 5.2: Identify eligible LEA’s

Subtask 5.3: Pre-application workshops

6: Development and Capacity building

Subtask 6.1: Staff Development and capacity building

Subtask 6.1.1: Team training and planning
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Subtask

Bubtask

Sibtask

Subtask

Subtask €.2:
Subtask

Subtask

Task 7: Inventory

Subtask 7.1:
Subtask 7.2:

CENTER FOR WORLD INDIGENOUS STUDIES

2: Inter-staff training

.3: Other agency/organization training
.4: Specialized training

Bb: Resource Ceanter Exchange

Grantee capacity building

6.2.1: Expert Systems training and
demonstration

6.2.2: Assist grantees to obtain hardware

of materials

Inventory of Materials to IEP
Maintain Inventory Records

Task 8: Management of the Contract

Subtask 8.1:
Subtask 8.2
Subtask 8.3

Center staffing
Set up record-keeping system
Reports to IEP

BECTION I

In sections following the Scope of Work, we propose an initial

Baseline Management plan for CWIS Center III, the personnel invited to
work under CWIS Center III and the capabilities of the Center for ¥World
Indigenous Studies.

Dam~a T_%9
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SECTION 11: SCOFE OF WORK

practical circumstances surrounding Title IV programs in the
four—-gtate area including Alaska, ldaho, Oregon and Washington,
the Qenter for World Indigenous Studies proposes the following
scope of work for CWIS Resource and Evaluation Center I11
beginning in 1988,

TASK 1
To _provide. upon reguest, professional consultation
and technical assistance in both formative and project outcome
evaluation to Indian Education Act grantees and Fart A Farent
Committees.

Title IV grantees (Parts,s, B,and Cf have a history of
difficulty in the area of evaluation. Projects with reliable
statistical data showing the successes of the project are few.
The RFF states several problems related to the evaluation of

Indian education projects among these are:

" ..virtually none in objective outcome evaluation.”

", ..absence of substantive data to adeguately measure
project effectiveness and...impact..."

"...lagging behind in both knowledge and experience in

objective evaluation design and implementation...”

In addition to those pointed out by IEF, CWIS recognizes the

following problems:
Grantees often do not recognize the value of measuring the
success of their project.

Evaluation is often viewed as extra paper work not as
a part of improving services to students.

In the past many projects have used external evaluators.
These have been costly and not always useful for making
improvements in the project.

Many project staff and/or parent committee membersz don't
understand the concept of evaluation.

Some project staff and parent committee members make a
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concerted effort to avoid the humiliation and stress of an
evaluation effort, because of their lack of knowledge and
skills in the subject.

Many project staff and parent committee members de not have
a formal education background and are struggling to perform
minimum requirements of their positions.

FProject staff are not clear az toc what IEP expects with
respect to evaluation.

A critical part of this task is to demonstrate to project
staff how they can improve fﬁeir project through effective
evaluations. At one time Evaluation Specialists from the
Resource Centers recommended the incorporation of evaluation
standards intoc the grant applications. Unfortunately this was
not acted upon. By listing evaluation as the first priority the
RFF emphasizes the need for not only measuring success. It shows
an emphasis on ensuring the prnjects are meeting the "special
educational and culturally related academic needs of Indian

children."” CWIS agrees with this emphasis.

The first step toward accamplishing.a useful evaluation is
the assessment of need. If the need is not clearly defined, it
is virtually impossible to measure program progress. Similarly,
making judgments about the effectiveness of program methods and
techniques and reporting findings is unachievable. Therefore,
the evaluation technical assistance provided by CWIS will begin
with an analysis of needs assessments, measurable objectives
based on the identified needs, and project activities which are
apprnpriate.tn meeting the identified needs. Three levels of
evaluation will be encouraged: Project monitoring, formative
evaluation and impact or ocutcome evaluation. The CWIS Resource

Center III will encourage projects to track individual student
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progress, and make the evaluation processe an integral part of the
everyday management of the project. The steps necessary for the
delivery of quality technical assistance in evaluation to Local
Educationrﬁgencies, Indian Tribes, and Indian Organizations are
presented in the following topics under subtasks; procedures,
materiale and practices, skills and knowledge, instruments,

methods, effectiveness, format.

Subtasgk 1.1: Develop and implement Procedures for provision of

When planning procedures for technical assistance in
evaluation, CWIS recognizes that grantees do not get eucited
about attending evaluation workshops — they are poorly attended.
Evaluation technical assistance must emphasize positive methods
for improving services to students and the design of instruments
which help the grantee deliver these services., The evaluation
techniques used by CWIS Resource Center II] to determine the
useful ness of technical service delivery to projects will be a
part of the practical information given to project personnel.
Evaluation of the 7/7TA provided will be an example (in and of
itself) of evaluation technigues useful to Indian project
personnel .

CWIS Center I1II will use the following procedures when

providing T/TA in evaluation:

WORKSHOFPS: LCWIS Center 111 will initiate 5 evaluation

workshops. These workshops will be conducted at five regional

population centers in the CWIS Center 1I1] service area. During
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the first two weeks of the contract period, the Center
Frofessional Team of Advisors will meet and identify sites and
dates and assign responsibility for workshops. This information
will be included in the monthly ﬁewsletter as a part of the
"Center Calendar" and will be updated as more information is
available. Support staff will make the necessary arrangements
for the specific place where workshops will be conducted. One
month prior a workshop, announcements will be sent to the
grantees within the geographical area of the proposed workshop
site inviting pre-registration. All clients who pre-register at
least one week before the workshop will receive a pre—~workshop
packet,

The workshop will be conducted and evaluated. Farticipants
at the workshop will have the opportunity to receive individual
assistance on site through appointments. All clients who sign up
on site for the workshop will receive a follow up packet, two
weeks after the workshop. The follow-up packet will contain an
evaluation form to measure the residual impact of the workshop.
The Center FProfessional Team will review the evaluations and make

-decisipns about changes in the workshop if appropriate.

BITE-VISITS: Actual on-site visits will provide the most intense

training and in—-depth technical assistance offered. CWIS
estimates that 25 site visits in the area of evaluation will take
Place during the contract vear. All site visits will be made in
response to requests for technical assistance.  Written
documentation of the request will be required from the client,

for CWIS Center Il records. Upon receiving the request for

e}
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assistance, the Education Programs Adviser receiving the call
will determine the level of service needed. If a site visit is
recommended, the Frogram Adviser will bring the reqguest to the
weekly team meeting.

A guick survey of othér grantees in the swrounding area
will be made to determine if more than one site visit can be
accomplished on the same trip. A Program Adviser assignment will
be made. The assigned Advisor will then review the proposal
{identified needs, objectives and evaluétinn plan) and final
reports which may be available, to determinerthe probable extent
of the need. A technical assistance outline will be devel oped
for each site. A site visit packet will be compiled containing
the materials needed to assist the grantes. THE site visit will
be conducted, and evaluated on site. Two weeks after the site
visit, follow up materials will be sent reviewing the problem-

solving methods or technigues suggested on the visit,

CONSULTATIONG: CWIS Center I1I consultations will be initiated

in response to grantee/client originated reguests either by
telephone, or in writing. When a client requests information
which requires further investigation by an Education Fr-ogr ams
Advisor, a consultation reguest outline will be written. The
Adviser will then bring the ocutline to ather members of the
Center Professional Team for advice and assistance (while one
team member might not have the information, knowledge or skill,
at hand, anocther may).

Research will be done by reviewing the rescurce materials on

file at the Center, then using project files. Advisors will be
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encouraged to rely on the Education Resources Information
Clearinghouse (ERIC), Education Resources Clearinghouse - Center
for Rural Education in Social Sciences (ERIC-CRESS), Current
Index to Journal Articles (CIJAY, Education Jouwrnals Index (Ed-
Index), and the Computerized Data bBase (CDB) located in the
University of Washington Library. In addition, Advisors will be
encouraged to explore other resources available through the
Center for World Indigenous Studies.

The next activity, if necessary, is to contact other
prngréms and/or agencies which may have solved similar problems
and obtain their suggestions. All information gathered will
become a part of the CWIS Center 111 resource files. The staff
will then contact the client with the information and provide
copies of any materials needed, either by direct mail or thrnugh_
the computerized Information Retrieval System (IRS8) available
thtaugh the CWIS Center I1]I Bulletin Board. & consultation
report is then developed and a copy filed in the client file and
the original in the administrative files (to be included in the
monthly report). Teleccmmunicétian, (computer assisted)
"consultations” will be available through the CWIS Center 111
Bulletin Board (Information Retrieval System). The IRS will have
a subject and topic library and interactive "Expert Systems"
 available. Center III advisors and support staff will be
available 8 hours each day by telephone to answer any guestions
and provide consultations as needed. The CWIS Center 111
Bulletin Board (IRS) is expected to be available for twenty—four
houre each day, seven days a week. Evaluation information, sample

instruments and report schedules will be disseminated upon

[nN]
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reguest either through the IRS or by direct mail.

Subtask 1.1.1: Develop training materials,

CWIS Center 111 will use the following procedures for the
development of materials to be used when providing training and
technical assistance in evaluation:

— ldentify specific needs for training

- Determine questions clients are likely to ask

- Present the need to the Center Professional Team (CPT)

- Determine approach and staff assignments

-~ Review existing materials, particularly those developed
by the other regional centers

- Research and 1dentify othelr mateiriaits which may
contribute to the guality of training

- Revise, adapt, and/or compile the information

-~ Organize the information intc workshop format (if
appropriate)

- Submit a copy of the information/workshop toc each
member of the CPT for review,

— Revise as appropriate

-~ Develop handouts, {(participant activities)

— Develop Pre—Workshop packet

- Develop Post Workshop packet

- CPT review of packets

~ Present training to CPT

- Evaluate the training

-~ Revise as needed

= Publish materials

Two types of materials will be developed. First, materials
which provide the CPT with information and background and up-to-
date research about evaluation will receive priority. Materials
which describe procedures necessary to plan and implement program
evaluations will be included. Theze materials will be developed
using the CWIS Center III word-processors and database managers
and stored on electronic media. This will enable materials to be
adapted to bard-copy documents o modified for use in "Expert
Systems" with little extra staff time. Common questions which

occur will also be placed in text-files or databases and used in
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the development of "tazilored Expert Systems" suitable for
specific project contexts. As staff are asked questions which
are not on the data base these will be added.

The second type of materials will be: The user oriented
workshop presentation materials and handouts. CWIS recognizes
the need for materials which graphically represent the principles
and procedures used in the handouts. Appropriate characteriza-
tions will also be included in handout materials. The CWIS
Center III will aveid long narrative presentations in handout

materials.

A Evaluation Bimulatinn'aame, using practical {(non—-educa-
tion) situations, will be developed and used to overcome negative
feelings and avoidance behavior - behavior which often results in
training being less~than effective.

Subtask 1.1.2: Furnish grantees with opportunities to_gain
knowledge and skills to conduct formative and cutcome evaluation

and project monitoring.

CWIS Center III will assist grantees to gain the knowledge
and skills to conduct evaluations aimed at making judgments sbout
the success of the overall project; and the components of their
project. Deciding what to do with collected data will be emphag—
ized. To ensuwre that the evaluation design is implemented, the
Center staff will encourage analysis and decisions based on the
results of the data. BSystematic evaluation design, analysis and
decision-making will be central teo all CWIS Center 111 training.
Evaluation training will include the following alement§=

- Developing a purpose statement

~ Identify the scope of the system
- Develop key guestions
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- 8elect appropriate activities
~ lIdentify resources

- Identify constraints

= Prioritize activities

-~ ldentify target dates

- Identify persons responsible

— Formalize with a written Evaluation plan
=~ Implement the design

- Analyze the information

- Identify alternatives

- Make decisions

— Revise project as indicated

An appropriate project evaluation plan will be based on
locally directed planning initiative. Planning "evaluation syst-
ems” is the most important and most difficult part of any evalua-
tive process. Evaluation systems often prnvide answers to
questions which have not been asked. Project personnel must
carefully plan their evaluation system: Keeping in mind parent
involvement and locally defined needs for information. A clear
understanding of "What can Evaluation do for the project?" will
be presented. Presentations will include how to:

~ Help improve what we are doing,
~ Help document what is being done, and
- Help make better decisions.

Centaer staff will update evaluation materials to meet
current needs of Title IV grantees. Formative evaluatiop will be
encouraged using Management By Objectives technigues. Forms
which project personnel update on a regular basis will insure
that the project is meeting its predetermine timelines.
Summative (outcome) evaluation training will be based on
predetermined outcome questions which need to be answered if
judgments about success or shortfall are to be made. Project

monitoring will provide day-to-day information necessary to

determine: If tasks are being performed, if the planned activi-
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ties are appropriate and if specific student needs are being met.

CWIB Center 111 will_subplement direct services by profes-—
sional staff by offering :omputariz;d "Expert Systems" which
address routine questions about program evaluation. These inter-
active systems will be designed to train, advise, and teach Title
IV program personnel specific strategies related to evaluation.
These "Expert Systems” will include the following types of
information:

TITLE IV EVALUATION EXFERT SYSTEMS

Evaluation Training and Technigues

What is program evaluation? Why evaluate program? When do you
evaluate? What is "summative evaluation?" What is "outcome"
evaluation? How do you use guestionnaires and other data collec-
tion Instruments? What is data? How do you interpret the
results. How do you write the report? How do you use this data
to make decisions about the program? How do you use this inform-
ation to improve vour project?

How to design a data collection instrument. when to
evaluate. How to measure progress. How to interpret changes in
data. Using absolute numbers, percentages, averages and indexes.
What is measurable? Tables, charts and other methods of display
and interpretation.

Subtask 1.1.3: Assist grantees in selection of appropriate design

and evaluation instruments.

| CWIS Center III will build on its current needs asszessment
and evaluation instrument file by accessing information systems
(ERIC-CREBS, ClJda, ED Index; EDJ, and EDR) to determine if there
are instruments available throupgh these files. CWIE Center II1I
will review locally developed instruments used by grantees, keep
current with education publications, and contact the State Educa-
tional Agency (SEA), for any instruments they know of or are

using. These instruments will be made available to grantees
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through workshops, site-visits, upon request through mail and
through the Computer Assisted Information Retrieval System.

When requested to assist in the selection a Center staff
person will determine what the grantee wants to measure, review
the grantee’'s proposal, identify instruments which may work hest
and discuss the use of these with the grantee. If a site-visit
is necessary, the Staff person will work with the_grantee to
insure that the instrument will address the specific guestions
the grantee needs answered and examine the type of decisions
which could be made based on the answers to these gquestions.

CWIS Center II1 staff will have available, on-site, by way of the
Computer Information Retrieval System all of the instruments on
file at the Center and access to the "Expert Systeme” for answers
to gquestions which they may not have the experience to answer.
Subtask 1.1.4: Assist grantees with cultural enrichment projects

in_preparing proper evaluation procedures to measure
effectiveness.

CWIS Center III staff will assist grantees to measure the
effectiveness of the cultural enrichment projects by providing
training in the analysis of cultwral curriculum for skills and
educational value. First, helping the grantees to identify gues-
tions which need to be answered i.e., Can the child weave a
basket? Can the thild tell & traditional tale? Does the child
know how the Tribal government operates? Does the Child know how
a person gets elected to the Tribal Council? After identifying
thé questions, & professional staff person will help the project
staff determine what would be an appropriate measure of success

and how to collect and report the information which reveals suc—
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cess or degree of success., Staff will also assist the grarntees
to determine what decisions can be made from the information
gathered through the instruments. Sample instruments will be

available to grantees for this purpose.

Subtask 1.1.5: Develop a standard warkshop format.

CWIS Center III will conduct five (5) evaluation workshops.
These workshops will include planning, implementation, reporting
data, intefpratation and making decisions using formative, and
summative evaluation designs. The emphaéis will be on using the
information for decision making not just collecting and
reporting. A three step process for insuwring retention of
information will be used.

The Center will announce the workshops and request pre-—
registration at least two weeks in advance. 811 clients pre-
registering will receive a pre-wor kshop packet. This packet will
contain a guestionnaire related to the evaluation of their
project and information about evaluation to be read prior to the
workshop. This material will be reviewed at the workshop.

The second step will be to conduct the workshop and arrange
individual appointments.

The third step will take place twﬁ weeks following the
workshop, each workshop participant will receive a follow up
exercise and evaluation guestionnaire. This gquestiocnnaire will be
for the purpose of determining if the three step process is
effective and if the participants are using or planning to use
the information presented 'at the workehop.

A standard workshop format will be used for all CWIS Center

24
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111 workshops. The Center Professional Team will determine this
format during the first two weeks of the contract. The format
will include: Pre-workshop activities {(packet, registration},
order of presentation, visual aids, activities, game simulations,
handouts, evaluation, on-site appointments, team responsibilities

and post-workshop activities (follow-up, and evaluation).

Subtask 1.2: Conduct Workshops on methods of both formative and

ating cultural curriculum and materials.

There has been a great deal of effort put into the
development of cultural curriculum and materials during the past
fifteen years. The guality and usability of methods and
materials has often been in guestion. Center staff will work with
grantees to identify the purpose of the curriculum and identify
questions which need to be answered if the puwrpose is to be
addressed. First_the project must clarify the need for and the
purpose of the cultural enrichment projects proposed by the
community. This will be accomplished in part by helping them to
identify questions which need to be answered in order to proceed
with any cultural project for example: What is the present
interest in the community in cultural activities: What skills are
needed to accomplish or participate in the cultural activity?
What resouwrces are available to construct or illustrate the
skille? What prior knowledge will students need before they can

reproduce or appreciate the skill?

Training will include:

A. An decision making process based upon the evaluation
of the curriculum.
B. Criteria for testing the guality of the materials
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C. Using nonparametric procedures tp evaluate cultural
activities, ie; pre/post testing, level of skill
achievement, performance

Some of the criteria for testing the quality of materials
could be: Is it teacher ready? What grade level does the
language address? Are the skill levels the same grade level?

Are the skills and knowledge presented in a way that the teacher
does not have to gu to other references to teach the lesgsons?
Does it address different learning styles, Is thermaterial a true
depiction of the people it is teaching about? Does the writer
use the past tense when talking about Indians? Are thers
sterectypes included?

To aid the development of quality cultural curriculum, CWIS
Center III staff will ;eek to work with Curriculum Specialists in

the opther Centers to develop a standard, or standards for

evaluating cultural materials.

SBubtask 1.3: Implement procedures to include; method for

prieritizing requests for assistance, referral system, method for

handling grantee emergencies,

If the Center receives more requests for site visits than it
has the capacity to fill, a priority system [Figure 43 has been

developed. This proposed priority system is outlined below.

1. Determine the type of services needed/requested

a. Could it be handled through dissemination services,
consultation, computerized expert system consultation,
or the Information Retrieval 8System?

b. Iz this service within the scope of the Center ‘s
responsibility? If not, refer the request to the
appropriate agency: IEF., SEA, other regional Center.

C. 1Is there a local consultant who can handle the request?
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FIGURE 4
Prioritizing Client Request
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2. 14 the reguest requires a site visit, the following will be
considered:

a, How immediate is the need for services, deadiines. the
more critical the problem the higher priority it will
receive.

b. Is there a chance of clustering the T/TA are there other
grantees in the same geographical area which have
similar needs, if there is this will give it higher
priority.

Coa Is it an IEF referral, if 50 this will be treated as an
emnergency and receive priority.

TASK 2

Upon request, provide technical assistance in the areas of
project development., management and implementation.

CWIS Center III will, through a monthly newsletter, provide
a listing of the types of technical assistance available and the

specific workshops the Center is prepared to conduct. 6Grantees
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desiring to convene a workshop will he asked to coordinate with
other grantees in the surrounding area to make the best use of
the training. The following procedure will be used for client
initiated workshops:
- btetter of regquest received
- Staff contacts client by phone to clarify any issues
—~ Coordination letter sent to client
—- Center Profeszsional Team discussion
-~ Frogram Advisor assigned
—- Site selected
~ Travel Initiated
= Announcement in the Newsletter
- Flier, requesting pre-registration, sent to
clients in the gecgraphic area one month in
advance,
-~ Pre—workshop packet sent out
— Workshop conducted and evaluated
- Workshop report initiated
- Folliow-up packet sent to all registrants
including evaluation
- Center Professional Team review
— Complete workshop report
An important facet of the CWIS approach to providing
technical assistance to the Title IV projects is an underlying
belief that no one element of the project can be addressed in
isplation. That is, if a part of the project is weak, it is
likely that other parts are also weak. Therefore, ®ach Center
Program Advisor will be prepared to deliver technical assistance
in all areas. Project Development, relates to identifvying the
needs and designing a guality educational program to address
those needs. Project management relates to the administration of
the project, its staff and resources, including working with the
Parent Committee. Froject implementation relates to the use of

resouwces available and the guality of services delivered to

zstudents and includes staff and parent training.
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Subtask Z.1: Provide Technical Assistance in Frodect
Development

To meet the educational needs of Indiam and native children,
a careful foundation should be laid. Emphasis will be placed on
identifying academic and culturally related needs the children
have. This will be achieved by examining the difference between
what the current conditions are and comparing them against what
the conditions should be. A gap between the two is the need.
This is typically called a needs assessment decision process. We
illustrate the process in Figure 3.

FIGURE 5

Needs Assessment Decision Model

W};\af < What Should Be
_ DESCREPANCY
T,
{Reality) _ (Model)
. Perforrnance\ 9
Change\\:”,Chunga

DECISIONS

As & result of carefully identifying this gap, the project
staff can design a program to move the students toward "what
should be" and evaluate their progrescs. The decision—-making
process is frequently left out, but a systematic process for
deciding what actions are necessary will help inswre a well run-

project. A decision—-making model to assist grantees design
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projects based on locally developed needs assessments and
community identified goals will incliude the following:
- Context (what is the state of affairs at the start
of the process?)
= Input (what is necessary to maintain or produce a
desired state of affairs?)
- Frocess {(what has to be done with the inputs?)
- Product <{(What you get when you have done what you
set out to do?)

Using & problem solving model to determine the needs and how
to address them will be an important part of CWIS Center I11
training. Community and parental involvement is crucial at this
point. Understanding how and why & decision ie made., and
participating in decision-making will snable the parent and
community to understand and support the project and its purposes.

"CWIS Center III, will work with grantees to develop
measurable objectives based on student performance outcomes.
These results will closely tied to a project’'s response the
identified, culturally related, academic and educaticnal needs.
Many grantees are still using prccess—related'Dbjectives which
tend to reflect the provision of services to the student rather
than the progress a student makes. The following method of
insuring adequate measurement will be used:

— Ferformance: Who is to be served? What
will they be able to do?

- Condition: What important experiences or materials
will help them achieve these results?
— Criteria: Mow will the expected performance be

measured? When will the asssssment
take place? What level of competence
or performance will be acceptable?

1f grantees follow this method they will be sure that pro-—

ject objectives are written in measurable terms, written in terms
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of student outcomes, and include an appropriate activities.
Title IV project personnel will be able to access computer-

assisted "expert consultations" for routine guestions about

program development and deéign. Computer diskettes containing

these programs will be offered to clients. Program Design

Training and Program Design Advisor information services

will also be available through the CWIS Center III Bulletin Board
Information Retrieval System (IRS). All of the information
developed by the Center staff will be available through 1IRS. The
artificial intelligence of "Expert Systems" will provide answers
to routine questions. Project training and problem diagnosis
organized intoc "Exupert Systems”" will cover these

subjects:

Program Design Training

What are the elements of good program design? What are the
essential elements of a Title IV project? What are sSOme
methods for identifying needs? How do you define project goals?
What are objectives and how do they relate toc the goals and
needs? What is a measurable objective? How do vou analvyze the
design of & project? How do you develop a budget? Two project

designs - an interactive exercise.

Analysis of project design. Diagnosis of project design
problems. How to improve on your project design for maximum
benefit. Suggested project designs wused in other Title IV

Projects. Suggested methodsz for responding to specific
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needs.

There is a need among grantees to consider and use
alternative approaches to addressing the locally identified
needs. CWIS Center III will assist grantees to develop project
designs based on successful programs and activities used in other
Indian education and other supplemental programs such as the high
schoel credit tutorial program at Ferndale, Washington School
District, the Student trécking system at the Eugene, Oregon
School District. Center lII Advisors wilil have model project
designs or components available in counseling, tutoring, cultural
curriculum, home/school coordination, and substance abusé. Thesé
will alsc be available on computer diskettes organized as "Expert
Systems".

Subtask 2.2: Conduct workshops on project implementation
respurce management and coordination.

The different educational backgrounds and levels of
eXperience among people administering projects is an important
consideration. The smaller the project the less probability the
staff will have background and expefience in education or
management. To adequately serve the diverse needs of project
staff, it is necessary to make the T/7T8 adaptable to individual
contexts and project staff characteristics., CWIS Center III wiill
provide technical assistance to grantees in the following areas:

- General administration

- Tutor Training

— Team building

- Btress management

- Using Volunteers

- Problem solving technigues

- Shared decision—-making
- Effective use of learning styles
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~ Working with Parent Committees
- Identifying and using resources
- Techniques for motivating students

Subtagk Z.3: Conduct workshops on project manacement.

CWIS Center I1II will focus on building management plans into
project designs. Writing the management activities in measurable
terms with a specific person responsible and the date of
performance for each activity will be a part of the training.
Farent Committee participation, statf development; fiscal
management, and integration of the Title IV services into the LEA
and the community, are some of the topics to be covered by the

Froject management component.

often indicates the long-term success of the project. Parent
committees are often little more than rubber-stamps for the LEA's
because they have not been involved in the decision-making
process. Sometimes there hasn't been sufficient interest to get a
committee which will be involved, and help identify needs.
prioritize them and make decisions related to what type of
program would best address those needs. CWIS Center III will
focus on methods to encourage Parent Committees to be involved in
all aspects of the project; from needs assessment to the submis-
sion of a final report.
Some of the topics for Parent Committee training will be:

— Parent Committee Training {(Rules and Regulations)

- Writing/revising By-Laws

~ Getting the Community Invelved in the School

—= Leadership Training

- Volunteering

- Evaluation/monitoring the project

- Using Incentives
~ Community Schools
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Farent Committee training will be conducted at workshops and
on site-visits in order to reach as many parents as possible.
Each Parent Committee has its by-laws different from others,
therefore the training must be specifically desigrned for local
projects, on—site. In addition to providing training for the
Parent Committee, CWIS Center 11l will respond to reguests from
Farent Committees for help to encourage parent participation.
CWIS Center III will offer parenting education inclﬁding:

Keeping Parents Informed, Helping Your Student, and Farents in
the Classroom. Maintaining parent involvement promotes

communication of shared parent activities.

Staftf Development:

Management of time and resources is a major problem for
projects. CWIS Center III will provide training in the areas of
time management, personnel development, stress management and
other areas which are identified as grantee needs in this area.
Effective evaluation of personnel which brings about capacity
building will be encouraged by the Center statf. The delivery of
services in this area will include training in how to include the
staff development and staff evaluation as measurable objectives
for a project. This will allow the project staff to make
decisions related to the project and the staffing as a part of

the routine of the project rather than in isclation.

Fiscal management

Managing project budgets is an area of concern for some

grantees. Changes in personnel within the LEAs and Title IV
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Projects has often left scant records of expenditures. CWIS
Center III will review the Education Department General and
Administrative Regulations (EDGAR), and the IEA Rules and
Regulations with the grantees. This will help clarify some of
the questions related toc the use of Title IV funds. In the
delivery of T/TA to grantees, CWIS Center 111 will help grantees
develop budgets which fit into the Federal guidelines an relate
to the identified objectives and activities of the project. The
second area that will be addressed will be the use of fiscal
management systems for the management of federal funds. Center
staff will work with the grantees to address the problems
identified in the deficiency notices and audits which relate to

budget.

Agency Cooperation:

Integration of Title IV into the school system and the
community involves knowing and respecting the protocol for
getting things done within a school administration, teaching
staff and in the community or tribe. Gaining teacher cooperation
when attempting to provide services to students will often mean
success or failure. Making arrangements for use of the physical
plant for special occasions requires working with the
administration. Building strong lines of communication between
the parent committee and the school perscnnel will help streng-
then the Title IV project. Training in communication skills will
be included in the offerings of CWIS Center II1.

The CWIS Center 111 "Expert Systems” will be available to

grantees through telecommunications in the area of basic manage—
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ment practices as well as all Center developed materials being
available tﬁrnugh the Information Retrieval system. The inter-—
active system of consultation will further assist the project
personnel to obtain timely assistance for their pfnblams.
Following are zome of the topics which will be made available to
grantess through the "Euxpert Systems".

TITLE IV MANAGEMENT EXFERT SYSTEMS

Management Training

Decision-making and group conflict management. Parent Committees
as authoritative advisors. FBridging the gap between Policy
makers, Administrators and public opinion. Fersonnel and
improved program productivity. Report writing and effective

communications.

Management Froblem Advisor
How to organize a consensus. How to distinguish between Folicy
and Fractice in educational administration. How to become
persuasive in group discussions. How to present reports on Title

Iv.

TITLE 1Y PROGRAM FOLICY EXFERT SYSTEM

Title IV Regulations Advisor

What do the Title IV regulations specify for Part A, Fart B and
Fart C? What are the limitations of Title IV
programs”?

Subtask 2.4: Conduct Seminars in Froiject management and
implementation.

CWIS proposes to conduct a Seminar in August of each

contract year. One full week of training will be provided, regis-
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tration will be on Bunday night and the Wrap up session will be
held on Saturday morning. This Seminar will provide Training in
Project management and implementation. The Center will work
through the University of Alaska, Seattle Facific University,
Western Washington University, Education Departments. Three
levels of credits will be available.

S Credits will require contact hows of instruction

Report, and research paper.
Credits will reqguire contact hours and a research

paper.
Credit will require contact hours and a Report.

A

[y

The seminar will contain three strands of study: management
practices, counseling practices and teaching practices. Each of

these will contain several sub—-choices, these are:

Effective Management Fractices

Communication
Leadership

Flanning

Stress

Community/school relations
FPractical evaluation

Counseling practices for the classroom

working with the Child of Alcoholics
The Alcobholic in the classroom

Child abuse

Fersonal problems

Career counseling

Effective Teaching practices

l.earning styles
“ Working with Gifted and Talented
Indian English in the classroom
Problem solving
Thinking skillg
Indian Athletics
Family Math
Using incentives
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The Seminar will be held at a retreat area (Fort Warden)
which will provide isolation and opportunity for & full program
of instruction and physical activity at a reasonable cost.

Subtask 2.%: Conduct site-visite for specialized
agsistance..

Providing training through site visits is a major part of
the delivery of services to the grantees. Each project is unique
and has a different make up in staffing, parent committee
inﬁolvement and LEA commitment. CWIS Center III will conduct
site visits upon reqguest from the grantees in areas whieh they
identify as needs. Site visits will be clustered when possible
in order to make the best use of time and fiscal resouwrces. The
process for receiving a site visit is depicted in Figure &.

FIGURE R
Site Visit F,_ .

Agency Site Visit Evaluate
Referal Info. gent and repart
Request Review Site visit Conduct Follow-up
Received /™~ | ' Staff Gl.:'r?tee outline site vigit [~]Materials
Reporl
Eﬁﬁﬁd' Travel
anmumt
Review
other
gites Legend ? = Does Request agree with Scope of Work?

CWIS Center 111 staff will use "Expert Systems" on site.
Statf may find themselves on site needing additiconal materials.

Staff will access the "Expert Systeme" and ocbtain through the
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computer any materials that are in the IRS. All materials
developed by the Center will be a part of these files. This will
enable the staff to meet needs which were not identified prior to

the visit,

Subtask 2.6: Provide free telephone gervice for clients calling
the Center

CWIB Center III will have office hours between the hours of
8:30 AM and 5 PM daily except for Saturdays and Sundays and
legal holidays. During this eight and one-hal+ hour period
telephones will be answered cnntinqusly. Qutside of normal

working hours, telephone calls will be answered by computer

systems., and mggggges will be automatically recprded. The
Center will provide a toll-free number for calls from within
Washington State, and a tnli~+ree number for calls from outside
the state. The Alaska office will also have a toll free number
for Alaska. The support staff will answer the phones and refer
the calls to an appropriate Program. All calls will be returned
within a 24 hour pericd.

All telephone calls will be recorded in a telephone log.
The information recorded will include the following:
Namé, incoming, outgoing, organization, Fart A,R,C, or topic
covered. Consultations will be written up on a consultation log
which provides spate for a discussion of the services provided
and follow-up. Telephone logs will be kept as a permanent part
of the Center Administrative records and will be the basis of =
monthly report on the telephone services. The consultation logs
will have three copies. One will become a part of the client

file and one will be a part of the Center Administration file and
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will be used as a part of the Monthly Management Report. All
calls coming into the Computer assisted services will be logged
in by the computer and provide similar information to be included
in the Menthly Management Report.

A sign in/out board will be maintained so that the
receptionist will be able to direct all communications to & staff
member present at the Center. If & caller reguests a specific
staff member, and that member is not available, the receptionist
will 1) tell the caller that the staff member is not available
2) ask if someone else could help them, 3} take a message and.
give it to the staff member as soon as they return to the office,
or if they are in the field when they check in.

Each_staff member will be required to check into the office ocnce
a day while in the field.

Center staff will receive training in telephone procedures
during their first week of employment with the Center.

Subtaghk 2.7: Flan for handling emergency requests
from granteses.

If{ the Center receives more reguests for site visits than
it has the capacity to fill, a priority system has been
developed. This proposed priority system is diagrammed in Figure

7.
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FIGURE 7
Emergency Request Priortization

Consultation Research Information

|Computerized
armation

Consultant

" Site Visit . 9
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A8k 32

To provide information and other support services to
title IV grantees and potential grantees

An eclectic approach to the delivery of training and tech-
nical assistance is necessary if the CWIS Center 111 is to serve
the greatest possible number of clients. CWIS Center III will
develop and carry out information and support services which
reinforce the training and technical assistance delivered in
project evaluation, development, management, implementation and
proposal design. To insure the highest caliber of support
services, CWIS Center III will collect materials related to
Indian Education projects (i.e., tutoring, counseling, substance
abuse, cultural cuwriculum, learning styles, problem—salving,
self esteem) and maintain & catalogued resouwrce file. These
materials will be collected through reguests to other education
service delivery agencies, research and analysis from within the
Center for World Indigenous Studies, current publications, print-
outs of materials obtained through ERIC (ERIC-CRESS) and other
reference databases.

To insuwre access by Center Advisors to the largest
collectiaon of education references, CWIS will obtain
authorizration from the University of Washington to have full
library privileges, and make special arrangements with the
Seattle Fublic Library System.

CWIS Center IIl will reguest and exchange of training
materials with the other Rescource and Evaluation Centers. This

will help avoid duplication of efforts in the development of
training materials. Efforts will be made to regularly exchange
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materials through telecommunications or direct exchange of files
on electronic media. CWIS Center II1 will give credit to the
developers of any materials reproduced and disseminated by the
Center.

The Center for World Indigenous Studies has developed a
sophisticated, yet user friendly approach to coammunicating
information of a technical nature to Indian and Blaskan Native
educational projects. Because most of the materials distributed
by CWIS Center III will be developed using computer systems,
little extra effort will be necessary to make this same
information available to grantees through telecommunications or
hard-copy documentation. Through the combination of developed
databases and expert documentation, and artificially intelligent
software (VP-Expert developed by Paperback Software in Herkeley,
California) detailed information can be readily made available to
individuals and groups through computer assisted techniques. In
addition to sending hard-copy materials to clients, CWIS Center
III will have the capacity to develop and deliver computer
assisted “consultations” and an electronic bulletin board which
will function as an Information Retrieval System (IRS). (See
appendix C for a description of these programns. )

Bubtask I.1: To design, develop and disseminate a_
CWIB Center I11 brochure.

CWIS Center III Education FProgram Advisors will design,
develop and submit an information brochure to the contracting
officer within two weeks of the award of the contract. The in-
formation will be presented on an 8 inch by 11 inch, light weight
stock paper, with a tri—fold for esase mailing and enclosing in
envelopes. After receiving approval, the Center will primt and
disseminate the brochure to Indian Education Act Grantees, Part A
parent committees, Indian Tribes, organizations, and institu-—
tions; LEAs eligible to receive grants, State Departments of
Education, Indian Education Desks, other regional resource
centers, and other educational nrganizaiians. The Information
brochure will include the following imnformation:

- Provisions of the Indian Education Act.
- Mission statement for CWIS Center 111
-~ Tasks not permitted

- Bervice Delivery Region
- Services Available
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- Fplicy Statement
- Address, Telephone numbers, Toll Free

In addition to imitially circulating the brochure,
CWIS Center III will use the remaining brochures
throughout the contract period to provide information

about the Center to those who reguest it.

Subtask Z.2: Disseminate educational information.

The dissemination of information in a timely fashion is
indispensable to grantees. CWIS Center iII will publish a
monthly newsletter for distribution within the four state service
area. During the months of June and July, the newéletter will be
sent to a more limited list of recipients due to summer school
schedules. Three (3) cnpieQ will be sent to the Project Officer
at least five (3) days before the end of each month. This news-
letter will include the latest information about Federal
education programs which affect Indians. Important Indian Educa-
tion Program deadlines and requirementé will also be included.
Information about education related events in the respective
statee from which Indian projects could benefit (i.e., workshops,
seminars, meetings, publications) will receive special attention.
An important part of a coordination agreement with the State
Education Agencies is that of sharing information on events on a
reqular basis. Activities of regicnal educational laboratories,
multi-functional and desegregation centers; and educatiocnal ofgm
anizations (NACIEA, AISES, WSIEA, OSIEA, AFN, NIEA) will alsc be
reported in the CWIS Center III Newsletter.

The newsletter will furnish an opportunity to highlight

local projects which show sucress and are willing to assist other
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projects which address or want to address similar needs.

Title IV projects desiring up-to-the-minute information
about regional educational events in educatioral programming,
project advice and the immediate availability of reference and
instructional materials will be offered fhe oppartunity to part-
icipate in a regional telecommunications network. CWIS Center
II1 will offer grantees and interested educational institutions
access to the CWIS Center II! Electronic Bulletin Eoard. The
Bulletin Board will include several topical departments from
which information may be retrieved and participants will be en-—
couraged to exchange information through the "mail box."

Many of the CWIS Center 11I, Title IV Expert Systems will be
retrievable from the Bulletin Board. The users simply access the
Bulletin Board with a computer and the telephone system. Users
will also have access to management, evaluation and design in~

formation in_text files organized by catedory.

Users will have the ability to enter into "dialogues" with
other users through bulletin board conferences. Conferences wiltl
be encouraged between users permitting direct exchanges of
in%drmétinn, views, experiences and suggestions.

Users will be able to read bulletins concerning conferences,
new souwces of educational materials and program report notices.
They may receive copies of these materials by simply selecting
the desired material and "downloading" copies through the
telephone lines.

Each user who decides to participate in the CWIS Center III

Bulletin Board and Information Retrieval System (IRS) will
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receive specially designed materials which describe how to access
the Bulletin Board and retrieve information from it.
Subtask 3.3: Provide a database and & retrieval

system which emphasizes the successful components of
projects.

Center Advisores will develop a Successful Compornents
Database for all of the projects funded in the four state region
(Parts A, B, & C). This information will be taken, initially,
from the grant proposal for FY 1987 (proposals to be provided by
IEP). Cateqories which may be included in the database are:
location (city, state), funding sources, (federal, local,
private) staff profile, physical location, student profile,
needs, evaluation instruments used, indicators of success, in-
structional methods, project content, services provided, parent
committee involvement, and tribal involvement. Other successful
projects may be identified through review of proposals and final
reports. Projects which have a record of success will be visited
by CWIS Center 11!l Education Program Advisors, and additional
information will be gathered which does not appesar on the grant
proposal or report. Center Advisors will work with project staff
to igoclate the successful components and examine what makes them
work. The results of these inguiries will be entered into the
Frojects database. The parts of the Projects database that
illustirate successful project practices will be adapted into a
"run—time expert system” and made available to grantees. A hard-
copy of the Successful Components Database will be printed so
that projects which do not have access to a computer can obtain

the same information {(See Appendix C).
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Subtask 3.4: Tp assist proijects to prepare for
submission to JDRP.

The Joint Dissemination and Review Panel (JDRF) is currently
attempting to add some of the Title IV projects to its list of
programs included in the Natiocnal Diffumion Network. The
criteria for submission to JDRF has been less than appropriate
for the Title 1V projects.

in the past, project staff have considered the reguirements
too restrictive and time consuming to get involved. Fart B and C
projects often felt there was little funding available and if
they share their successful project, other projects may get
funded and they may loose out (projects have reported this hap-—
peningl). The opportunity to receive recognition and get included
in the National Diffusion Network is not considered important to
most Indian projects. Therefore, it is important to work toward
quality education projects which can prove success through
defensible evaluation practices. When this is accomplished, CWIS
Center III will encourage these projects to submit for inclusion
in the NMational Diffusmion Network.

CWIS Center III will work with projects which have potential
and the desire to receive consideration by JDRF. The Successful
Components Database will assist the Education Programs Advisors
to move toward that identification. Center Advisors will meet
with consultants and State employees who are working with
educational programs to help them through the JDRF process.
BHecause of their experience and knowledge, CWIS Center IT11 will
call on them to assist projects and to advise Center statf in the
process and use their consultant services when it is prudent to

do =so.

Subtask J.59: Comnduct "Bhowcase of Successful
FPractices" workshops.

CWI8 Center III will conduct four (4) workshops highlighting

practices which have shown particular success in the education of
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Indian and native children. Center Advisors will identify prac-
tices which are transferable to Title IV projects. Education
Frograms Advisors will contact Dtﬁer regional Centers, and Btate
education offices to help identify potential presenters. The
presenters will not be limited to Title 1V projects, but will
provide opportunities for Indian educators to review success%ul
practices used by other program=s. These workshops will be held
in four locations where Indian or native populations are the
largest. |

Subtask J.6: Disseminate fellowship information to

counselors who work with Indian and Alaskan Native
students.

The CWIS Center IIl will provide information about the
availability of Title IV fellowshipe in the monthly newsletter
along with the deadlines for application. Counselors and
'stuﬁents may reguest fellowship applications by mail, phone or in
person {application packages provided by IEF). The application
packets will be mailed no later thén the next working day after
receiving the request at CWIS Center I1I.

Subtask J.6.1: Disseminate information on

scholarships and grants available to Indian and Alaskan Native
students.

Information on other education scholarships and grants
available to Indian and Alaskan Native students will be compiled
during July and August of 1988. This in%ofmation will be
available through the CWIS Center I1I Bulletin Board, and in

hard-copy form in the Fall of 1588.

Subtask J.7: Frovide information about "free"
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educational materials from the CWIS Indian Book Center to
grantees.

The CWIS Indian EHook Center (See Appendix D) participates in
a free materials program which provides new publications to
Indians, natives, the elderly, and low-income minorities. These
are often education materials of a quality not available in the
LEAs. Such materials are not ordimnarily available to Title IV
projects in the region.

While providing technical assistance, CWIS Center III
Advisors will provide samples of materials and information about
how the local community, tribe or project can receive and use the
materials to increase the effectiveness of their projects. Some
examples of uses are: tutorial materials, reference materials for
home use, student incentives, parent committee attendance incen-
tives and adult education materials. A brief (5 minute) present-
ation on the materials and their availability will be made at all

workshops.

TASK 4

To coordinate CWIS Center 111 activities with the Indian
Education Program Office, State Education Agencies, Department of

Education regional resources, Indian Tribes, and other profes-—

The CWIE Center III will coordinate activities with
national, state, local education ageﬁ:ies and other organizations
and agencies which provide education services. Coordination is
an important part of insuring that the best services are provided
to the clients in a cost effective manner which avoids
duplication. Knowledge of services available from other

agencies, and determining how agencies and organizations can
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maximize resources through coordinated activities will be emphas-

ized in the tasks of this proposal.

Subtask 4.1: Coordinate activities with the Indian
Education Programs Office.

Within tenr(io} working days after award of the contract,
the CWIS Center III Director will meet with the Indian Education
Programs Project Officer, the Contract Officer and the Northwest
Branch Chief in Washington, D.C. The purpose of the meeting with
the Project Officer, and the Contract Officer will be to discuss_
the short-span tasks which comprize the tasks ocutlined and the
resources to be used in the Haseline Management Flan (BLMP).

This will facilitate the smooth management of CWIS Center III.
The purpﬁse of the meeting with the Branch Chief is to develop a
plan. of communications and cooperation related toc Title 1V
project (Farts A, B, and C) problems which may arise.

The CWIS Center [1I Director will meet with the FProject and
Contract Officers and review the BLMP. Revisions will not bring
about major changes in the contract, but iron out any problems
which may not have been foreseen in the coordination and
management of the project. CWIS Center III1's BLMP will be
revised and prepared in six copies according to agreement with
the Froject Officer. Three copies of the revised plan will be
delivered to IEFP within fifteen (18 working days after the
contract becomes effective. One copy will be made a part of the
CWIS administration file, one copy will become a part of the
evaluation file, and the remaining copy will be used as the
working copy for operatiocn of CWIS Center I11.

IEP will notify CWIS Center IIl of any additional changes
within ten (10) days of receipt of the revised BLMF, and prior to
approval. The CWIS Center 111 Director will also notify IEP of
any changes in the BLMF which may become necessary during the
contract period. These changes are subject to approval by the
Project anmd Contract Officers.

The Department of Education will notify the State Directaor
of Indian Education in each state and supply the name of the
Resource and Evaluation Center III contractor within temn (1)
working days after award of this contract. Along with this
notification, the Department of Education will request that the
State provide the Resocurces and Evaluation Center serving their
area with a list of local education agencies serving Indian and
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Alaskan Native Students. This information will be immediately
entered into the computerized information and mailing system of
the CWIS Center III to insure that all LEAs serving Indian and
Alaskan Native students receive all the information provided by
the Center.

The Project Dfficer will provide the contractor with a list
of the Indian Education Director or Coordinator of Indian
EDucation from State Education Agencies within five (8) working
days after the State notification.

Subtask 4,1.1: Coordinate with the Northwest Franch
Office through the 1EFP Project Dfficer, (COTR).

Coordination with the Branch Chief and staff will initially
take place in Washington D.C. The CWIS Center II1 Director will
discuss cooperative efforte to improve thé operation and manage-
ment of the projects. A policy for communication between the
Froject Officer, Branch Chief and the CWIS Center Director, and
their respective staff’'s will be established. Full understanding
of responsibilities and restrictions will be discussed to bring
about a smooth working relationship. It iz important that the
CWIS Center Program Advisors understand the specific responsibil-—~
ities of sach Branch staff person. It is eqgually important that
the Branch staff understand how CWIS Center 111 operates and who
are the appropriate contact people.

The proposed CWIS Center IITl personnel will understand that
the Branch staff will make referrals to CWIS Center I11. The
purpose of this activity is to assist projects to provide better
educational services. There are two occcasions when Branch staf+é
pfficially review Fart A projects. (Parts B and C must meet the
requirements for funding, and are only reviewed when audited).
The +first occasion for review is when there are discrepancies in
the proposal submitted, and the second occasion is when the

project is audited. When proposals are submitted, the Branch
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gtaff conduct a review to insure all requirements for funding are
met. Projects which are deficient in some areas, are sent
notices which contain an itemized list of specific problems that
1IEF has detected. This often results in a recommendation to
contact the appropriate Resource énd Evaluation Center. These
notices ask projects administrators toc make the necessary
revisions. Upon receipt of these notices at CWIS Center III,
Frogram Advisors will conduct a review and prioritize them
according to severity of a problem. They will the contact the
projects, offering assistance. Those projects which contact CWIS
Center 111 for assistance will be given first priority.

When reguested, Frogram Adviscrs will assist projects to
strengthen services through appropriate plannina and management
methods and technigues. Specific deficiencies will also be
addressed. While the Branch Dffice may make referrals, the CWIS
Center III cannot assist a project unless the project reguests
assistance.

The cther type of referral results from a project audit by
the Branch staff. The CWIS Center 111 Advisors will respond to
. those projects with audit exceptions wpon request, on & priority
basis. Projects contacting CWIS Center 111 for assistance will
receive first priority, and those projects contacted by Frogram
Advisors with the result of assistance reguest will be
prioritized according to the severity of their problems. Much of
the technical assistance will be handled through telephone
consultations. Computer assisted expert system "consultations”
will alsc be available to grantees upon reguest for a programmed
computer diskette.

Sypia;k 4,2 Coordinate with State Education
Agencies

State Agency Coordination will include regular communi-
cations with state program directors. Contacts will be maintain-—
ed with these program types: Indian Educaticn, Bilingual
Education, Chapter 1, Adult Education, Substance &buse, Migrant
Education, Gifted and Talented Education, Discrimination, Early

Childhood Education and Counseling. A coordination Agreement
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will be negotiated during the first TWO {(2) months after the

contract award. Included in this agreement will be the following
activities to be performed between the State and CWIB Center III:
1) The Center will provide BEARs and LEAs information on the
availability and scope of services provided by CWIS Center 111.
This will include, at minmimum: The CWIS Center II1 Brochure,
monthly newsletters and annduncements of workshops and seminars
to be conducted by CWIS Center I11. The SEAzs will provide CWIS
Center III: newsletters, announcements of workshops and seminars,
and information about the scope of services provided by the
States. 2) The State Director will provide needs assessment
data, including achievement and drop-out data, compiled by the
SEA, on Indian and Alaskan Native students in each LEA (if poss~
ible). 3) Support in the preparation of potential Indian JDRP
projects.

| The purpoze of all coordination efforts will be to inform
clients of educational services avallable and activities taking
place. These activities will alsoc promote inter—agency
cooperation in the development of workshops and seminars. Co-
ordination contributes to synchronizing dates and facilities so
educators will receive the best advantage of time and money for
training. Coordination alsoc enhances the process of making
referrals. CWIS Center IIl staff will be able to take advantage
of training as it becomes available.

Within TWO (2) months after the contract award, the CWIS

Center III will supply TWG (2) signed copies of the SEA/Center
Agreement. (1f, for zome reason this is not possible, the CWIS

Center III will notify the Contract Officer within FIVE (5 davs
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following the two month requirement.) This agreement will be a
working agreement, and if either party sees the need for
revisions or modifications, this will be done on a timely basis.
Two (2) copies of the revised agreement will be submitted to the
Contract Officer.

The CWIS Center 11l Director will arrange a meeting with
each of the State Education Agencies {(Indian Desk) within 4% davys
after the contract is in effect. The purpose of this meeting
will be to acqguaint CWIS Center III personnel with State services
and acguaint Btate personnel with CWIS Center I1!1 services and
coordination activities. The agenda for these meetings will
includes

- Review of Services

~ 8chool Calendar

— CWIS Center 111 Calendar
- Planning

- Prohlems

- Information Systems

- Referral bystems

Subtask 4.3 Coordinate with tLocal Education
AQenNciges

Frovision of services to LEAs must be in coordination with
other activities taking place in the District. When providing
services within a district, CWIS Center III Advisors will send a
letter to the agency notifying the Superintendent of specific
activities or training. This will be done to avoid conflicts and
it will offer the administrationm the opportunity to participate
in such activities or training.

Subtask 4.4: Coordinate with other Organizations and
Agencies
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Coordination with State-wide and country-wide Indian
organizations and agencies will be an important component of CWIS
Center III activities. Emphasis will be placed on Indian
Education Associations, Tribal agencies and organizations
involved in education, and other Indian Education organizations
(ie. science, math, engineering, research, adult education,
etc.). Participation in Indian education Conferences as
presenters, and providing technical assistance at the conferences
is anticipated. Participation in Tribal educational sessions
during meetings of the Affiliated Tribes of Northwest Indians or
the Alaskan Federation of Natives is essential to raise the
visibility of education on the Indian and native government
agendas.

. Coordination with thé other Indian education organizations
which provide services in specific fields of study, such as those
mentioned above, will make better use of resources an& contribute
to improving services. Within 45 days after contract award, the
CWIS Center III Director will contact each of the regional
agencies or organizations offering technical assistance, and to

arrange coordination and information exchanges.

Subtask 4.5: Coordination with Resowrce antd Evaluation Centers

CWIS Center III will communicate regularly with the fourth
other Resource and Evaluation Centers on a regular basis. Regular
exchanges of information through the mails, and by
telecommunications will be emphasized by CWIS Center III. It is
anticipated that CWIS Center I11 Advisors will work on joint

initiatives with staff from other Centers, and the CWIS Center
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111 will participate in annual meetings of Directors - in 1908
prior to the National Indian Education Conference. Sharing of

materials will be encouraged.

Subtask 4.6: Coordinate with researchers practitioners,
and professional organizations.

CWIS proposes to develop coordination with Researchers,
Fractitioners and Professicnal organizations to accomplish the

following purposes;

1. Keep staff and grantees current with latest research in
education/Indian education (a major activity of the
Center for World Indigencus Studies is research) the
Center will:

{a) Publish results of research {(documents, excerpts)

ib) Publish major research findings in the Center III
monthly newsletter

(cr Use researchers with significant research in
Indian Education as Consultants for seminars and
the symposium

2. To provide workshops on teaching methodology by
practitioners who are effective in working with Indian
students and that teachers and tutors can relate to, the
CKRIS Center will:

(a) Identify teachers and administrators who have used
unique methods teo solve problems in Indian education.

{b) Use the identified teachers and administrators for
consultants in workshops and seminars. and

3. To provide staff and grantees with the latest innovations
in education the Center will:

(a) Encourage staff to participate in at least one
professional organization

(b FProvide registration to meetings and conferences
held by professional groups

(c} Make presentations at conferences and workshops
held by these professional organizations

TASKE 3
Assist in the development of well designed proposal

applications that reflect services for education of Indian and
native children.
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Beeking funding for supplemental projects which specifically
address the needs of Indian and native children is often a
difficult process for LEAs, Tribes and native communities and
Indian Organizations. A number of factors contribute to this
difficulty: An absence of qualified proposal writers, lack of
advanced notice to do adeguate planning, lack of long range
planning for educational needs, lack of gualified people to plan
education programs, chronic staff changes which inhibit building
on past efforts, limited resource alliocation because_nf small
populations, the dollar amount available under formula grants’ is.
too small, and the overall funds available are tooc limited as
compared against the number of applicants.

To overcome these cbstacles. the CWIS Center 111 will offer
three services to assist proposal devel opers.

FPravide information services and training for
proposal design and planning for Titie 1V
RFFs=.

Frovide prospective proposal developers with cur—
rent information about Federal program funding
in the CWIS Center 11l newsletter, periocdic
notices and access to a Federal Funding Data-
base.

Deliver training and technical assistance on
funding initiatives through private foundations,
corporations and in—kind contributors.

Subtask J.1: To insure that training and technical
assistance is available to all grantees and potential
grantees.

CWIS Center 111 Frogram Advisafs will be assigned specific
geographic areas within the Center III service area to monitor.
This will insure that CWIS Center 11l services are delivered and
appropriate to grantees and potential grantees. Advisors will

monitor and record the services delivered within the assigned
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areas on a reqular basis. Information gathered will be used to
build a profile of clients served and those not served. This
will further assist in the process of identifying gaps in CWIS

Center III service delivery activities.

Subtask 5.2: To identify all lL.ocal Education Agencies

The Indian Education Frograms Dffice will reguest each of
the four State Departments of Education in Alaska, Idaho, Oregon
and Washington to provide a list of all LEAs which serve Indians
and Alaska Natives. Upon receipt of this information, CW1S
Center III Advisors will put all of the eligible LLEAs on the CWIS
Center 111 mailing list. CWIS Center III will then determine the
problems that the potential grantees had (if they made the at-—
teﬁpt) applying for Title IV funds. If they did not apply. CWIS
Center III will determine why. Frogram Advisors will gather
information from IEP to determine whether or not the potential
grantees applied for funding before, and if zo the staff will
Feview their eﬁperience with IEF staf+.

Froblems which have been identified as discouraging the
potential grantee include: The gramnt amount and student count was
too small, couldn't meet aspplication deadlines, conflicts between
parent committees/community people and the LEA, wunable to
document student eligibility. To help these potential grantees,
CWIS Center III will invite them to partici#ate in Pre—
application workshops. Each will receive a CWIS Center 111
brochure and newsletter. LEAs which are identified as not having

a Title IV Part A project will be sent a letter from the CWIS
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Center III containing information about the advantages of the
Title IV program and encourage them to apply.

Bixteen (14) pre-application workshops will be held in the
region. Eight (8) workshops will deal with proposal development
and eight (B) will be workéhops on private sector funding. These
workshops will be held during the two month periocd before the
expected closing date for Title 1V projects. The proposal
development workshops will be designed to address: Gathering
infﬁrmatinn to identify needs, addressing those needs through
quality education programs, developing measurable objectives,
assuring that activities are appropriate for objectives and
designing the evaluation plan.

A private sector funding workshop will be held following
each pre—applicatian workshop. This will encourage participants
to recognize and use other snuf:es of funding for the needs which

do not receive funding from Title IV.

TASK &

To provide for staff development and capacity
building.

The importance of staff development cannot be over emphas-
ized. In our world of fast changing te:hnmlogy and information
systems, it is essential that technical assistance providers
function as leaders in the use of such systems. New research in
education is constantly developing new approaches to the delivery
of education. EBecause of the supplemenfal natuwre of educational
services delivered through Title IV prajects, these projects
should have access to training which includes new approaches to

gblving old problems. To accomplish this, a program of progres-
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sive capacity building must be in place within CWIS Center I11.

Subtask 6.1 Provide staff development and capacity
building.

The concept of empowerment must not only be used when talk-
ing about grantees, but it must be an aver—présent part of the
management of any organization which purports to extend training
ant technical assistance to others. The development and
nurturing of a staff which is excited about the work they are
doing often depends on the opportunities for gaining rew
knowledge and skills. Technical assistance avai;able to clients
must bé perpetually growing, and changing as methods and
approaches are developed. An education technical statf which is
not learning will often be unable to challenge other educators to
improve their skills through continuing education. CWIS Center
I1II proposes to conduct five types of training for CWIS Center
111 Education Program Advisors.

Subtask &.1.1: Provide "Team Manaqgmgpt" ctaff
training.

The use of "Team Management"” as a technigue of management in
CWIS Center III must be undersztood by all Education Program
Advisors and support staff. Often such a technigue is applied
though =staff members do not have a full understanding of how it
works., The CWIS Center 1II team management approach will include:
1. Reviewing the Scope of Work faor this proposal and
jointly planning steps to accomplish tasks.

2. Establish a learning atmosphere which will be a part
of the overall, dav-to-day operation of the CWIS Center.

Z. Encourage attendance in conferences, workshops and
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seminars offered by other education ocrganizations.

4. Fresent training sessions specifically designed for
staff.

5. Arrange attendance of staftf at joint Resource and
Evaluation Center meetings.

This activity will consist of three stages. First, the
staff will be given selected materials related to "Team
Management." All staff will be expected to read these prior to a
Team Management Workshop.

CWIS Center III will hold a workshop for two days during the
first two weeks of the contract year. The workshop will consist
of one day working on understanding "Team Management,” and one
day applying the concept toc the management of the proposed scope
of work. A consultant will be hired for the "Team Management"
training, and will work in conjunction with the CWIS Center III
Director.

Finally, regular staff meetings will be used to follow-up
and reinforce the workshops., and an evaluation of the workshop

will be conducted.

Subtask 6.1.2: Arrange inter—-staff training.

Each Education Frogram Advisor will conduct training
exercises involving the rest of the staff, pre-testing workshops
they develop using the three step approach for retention of
information. The workshops will include a review of literature,
presentation,; discussion group activities and evaluation.

Subtask 6.1.3: Participation in training offered by
other agencies and organizations.

CWIS Center II1 Advisors will,participaﬁe in training
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sRssions offered by other agencies and organizations which are
cpen to the public. Advisors will be required to attend
prasenfatibns and workshops at all conferences and seminars which
they attend, and to bring materials back to be included in the
CWIS Center 111 resource files. EWIS Center 1II will provide all
registration fees to workshops. Bupport staff will also have the
opportunity to strengthen their skilles at one workshop — job

related - each year.

Bubtask &.1.4: Frovide training through professional consultants.

Consultants with specialized or unigque capabilities will be
employed to auwgment Program Advisor capacities. Consultants will
give presentations, seminars and workshops using the three-step

approach to information retention.

Subtask 6.1.5: Joint Resource and Evaluation Center
Exchanges -

The Center for World Indigenous Studies proposes a three—day
retreat involving staff members from all Resowce and Evaluation
Centers prior to the 1988 National Indian Education Conference.
Implicit in the retreat is a seqguence of group training
opportunities and exchange of training and technical assistance
techniques and methods. Fersonal contact between the training
and technical assistance providers will have the added benefit of

increasing mutual support.

Subtask 6.Z: Build the capacity of grantees to use

the computerized information services provided by CWIS Center
1131, . .

The Center for World Indigenous Studies recognizes that to

effectively use the computerized services {(CWIS Center I1]
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Bulletin Board and Information Retrieval System, Expert Systems),
many grantees will need staff skill upgrading {minimal computer
literacy) and computer equipment upgrades. Promoting computer
awareness and training necessary to use the computerized methods
and techniques will enhance project staff capabilities and. thus
improve the performance of their prnjecté.

Subtashk &.2.1 FProvide training which demonstrates
of CWIES Center 111 Bulletin Roard and Expert Systems.

During the first contract year, the CWIS Center I1I Advisors
will provide training which demonstrates the use of the CWIS
Center III Bulletin Enard and expert systems. This training will
be incorporated into all CWIS Center 111 workshops., and site
visits, and at Indian Educatinn Conferences at the request of
conference organizers. The demonstration ¥ormét will include an
introduction to the use of CWIS Center 111 computer programs, and
interested persons will be invited to make an appointment for
further instruction. The caqputer acsisted offerings will be
presented as "additional resn?rces to support yvour project." Atl
grantees who receive training!will receive operations materials

and computer diskettes containing expert systems and instructiocns

for accessing the CWIS Center III Bulletin Roard.

Subtask 6.2.2: Assist grantees to obtain cemputer
hardware necessary to use the CWIS Center III Eulletin Board and

Expert Systems.

The Center for World Indigenous Studies recognizes that
thers are some projects which do not have the computer hardware
necessary to use the information systems provided by CWIS Center

I1T. Program Advisors will identify those projects which do not
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have adeguate hardware and determine if they are interested in
becoming a part of the CWIS Center Il information network. A
letter stating the need will be necessary to insure participa-
tinn.' If there is sufficignt interest among grantees, the Center
fﬁf World Indigenous Studies will develop and submit proposals to
at least two (2) computer companies seeking donation of computer
hardware to interested projects. A priority will bhe given to

those small projects which are located in isclated areas.

TABK 7

'ngiptain an_inventory of materials developed and published
by CWIS Center I111.

Subtask 7.1: Submit an_inventory of materials to
1ER '

CWIS Center III will prepare an inventory of all materials
produced with contract funds for the Contracting Officer thirty-
five (35) days before the end of the contract. This inventory
will be delivered to the Contracting Officer thirty (30) days
before the end of the contract.

Subtask 7.2: Maintain a record of published materials: inactive
and active.

The importance of keeping an up-to-date record of materials
in inventory is essential to the smooth mamagement of CWIS Center
ITII. CWIS Center 1II will maintain an inventory which includes
the amount of materials ordered, and a running balance of
materials on-hand. This inventory will assist project staff in
planning workshops, site visits and having materials available
when requested. The inventory will also help avoid last minute

ordering. This procedure will also facilitate ordering new
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materials in a timely and cost-effective manner.

Insk 8

To manage the Resowrce and Evaluation Center 111 contract in
a_prudent manner.

The Center for World Indigenous Studies proposes to use
"Team Management” in the operation of the Center. The Center
Professional Team will consist of the Director, Advisors., and the
Administrative Administrative, and a Secretary. Key Consultants
will become members of the team at critical time periods in the
contract vear.

CWIS proposes that the current Center and the new one meet
during the final month of the current contract to insure a smooth
transition. We would reqguest that during this time, copies of
traihinq materials and handnuts be shared with the new
contractor. Coordination between the two Centers is critical to
& smooth transition. CWIS Will begin start up procadufes one
month prier to the beginning of the contract. Following are the

subtasks necessary to carry out this management plan.

Subtask B.1: Staffing the Center

Nhile-it is possible to cbtain commitments of people to
apply for positions, situations often change during a four month
period. CWIS policy of egqual opportunity and Indian Freference
must be followed. Upon submission of this proposal., CWIS will
begin a search for other gualified candidates who have at least
the gualifications of those already committed to applyiné for the
positions. Candidate interviews will be done during the month

prior teo the contract start up date. Three pecple have supressed
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an interest in key positions in the contract. These three people
represent the kind of staff CWIS will recruit to serve in the
positions. Current CWIS staff will be moved into positions.

All pames and resumes will be submitted to the Contracting

Officer for final review and approval.

Subtask 8.2 Set up record-keeping systems.

CWIS will, upon notification of contract award, set up the

following record keeping systems:

- Telephone lL.ogs

- Correspondence bLogs

- Consultation report form

—~ Bite wvisit outline form

- Bite visit report form

- Workshop siaogm in sheets

-~ Workshop report forms

- Consultant agreement forms

- Travel Reguest and report forms
~ Btaff Time on Task report forms

Monthly Exception Report

A documentation of any exceptions to the BLMF, the report
will describe the exception and why the deviation and how the
Center will correct or resclve the situation. If there are no
exceptions the report will consist of a letter stating that there
are no exceptions. The Exception Report will be included with the
Monthly Management Report ten days atter the end of each contract

month.

Interim Report

A documentation and evaluation of the effectiveness of the
Center during the first six months of the contract yvear. This

report will summarize the efforts of the Center and provide a
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process evaluation and a summary of the impact on clients +o
date. The interim report will also be developed using proposed

outiine for the annual report.

Annuwal Report

A dochentatian and evaluation of the effectiveness of the
Center during the fiscal year of the contract. This report will
be developad in two stages, first the draft report then the
final, camera ready report actording to the Baseline Management
Flan. The report will include a summary of all Center activities,
by task problems encountered in delivering services and problems
which grantees have, methods used to overcome the problems and
recommendations on how projects and staff might avuid‘or salve.
these problems in the +uturé. A report from the outside evaluator
will be included in this report, with recommendatione on how

services could be improved.
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SECTION I1I

BABEL INE_ MANAGEMENT

PROJECTED WORKSHOFS SITE VISITS AND PRESENTATIONS

TASK WORKSHOP SITEVISITS FRESENTATIONS OTHER

Task 1 7 25 '’ *

Task 2 i1 34 3 ‘ Seminars
Symposium

Task 3 . | ' 10

Task 4 10

Task 5 14 10

Total =38 79 1B o T

#Evaluation will be addressed in depth at all
project development and pre—application workshops,
site visits and presentations.

Indian Education programs Washington D.C. 4

ua

National Indian Education Conference

Center ‘s pre conference retreat =
Dregon Indian Education Conference &
Wahington State Indian Education Conference &
State Department meetings {(travel for =tate
pecple might be reguired) g
National Indian Adult Ed Conference. 2
Montana Indiaﬁ Education Association 1
{Northwest Indian Education Consortium)

Northiest Affiliated Tribes Conference 2
{twice vearly)

Alaskan Federation of Natives conference 2

North Slope Higher Education Center 2

Total estimated coordination trips 43
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Timeline for Center 111 Tasks and Subtasks

A timeline which specifies the amount of time needed for
accomplishing each Center task and Subtask follows. The timeline
covers twelve months. The discussion below the tasks will be
briefly putlined as they are dealt with in detail in the "scope
of work”. _

To assure a timely start up, CWIS will begin setting up the
offices as soon as there is an indication of contract award. The
identified staff will be kept abreast of what is happening
related to the contract so that they are able to start work as
Close as pnssible to the award date. While at this time CWIS
does not anticipate any problems in having a full staff aboard
within two weeks pf the start up date, we are aware that many
things happen in three months. During this time, prior to the
award CWIS will search for additional candidates for the
positions. CWIS anticipates being in full operation by the third
week in February.

The Alaska office will greatly enhance the Centers ability
to provide services to more clients. In the past it was often
necessary for a staff person to spend as much as 5 days in Alaska
while making one site visit, because of the dlstance, weather and

transportation problems.

Task 1: is the provision of technical assistance in evaluation
this task includes, the development of materials, workshops, site
visits, and other forms of technical assistance. The use of :
outcome evaluation is stressed. Non-parametric evaluation will
be stressed when evaluating culturally related academic
curriculum. During the first weeks of the contract The
professional Advisors will build their team and develop ground
rules for productive working relationships. The FTeam approach
will enable the Center to have a Strong team available at all
times., The Alaska Branch office will also start up during the
first weeks of February.

Task 2: provides for the delivery of technical assistance in the
area of proiect development, implementation and management. The
services to be made available under this task include a tribal
symposium in June and a seminar, for Title IV personnel in
August. This seminar has been a long standing need. The
workshops are planned at times when Title IV project personnel
are preparing for the next RFP.

Task 3: The Center Brochure will bhe one of the first requirements
the Center must meet. The Computerized information systems are
currently in operation, therefore we foresee little problem in
putting the "Expert Systems" into the Centers operation. The
first newsletter will be published during February. The
fellowship information will be mailed out to those students who
reguest it., The free materials available through CWIS Indian
Book Center will be incorporated into the routine of site visits
and workshops. Task 4, The coordination task will begin with the
director immediately cnntactinq the state directors of Indian
education and inviting them to attend a coordination meeting. A
letter will be sent out with a draft of the Coordination
agreement, explaining the purpose of the meeting and asking for
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input to the agreement. Dther Education resources, {agencies,
institutions, and organizations) will be contacted within the
first month of the project to begin coordination.

Task 5, provides for encouraging potential grantees to apply for
Title IV funds. The planned workshops will provide for
encouragement and options for seeking funds elsewhere. The staff
will begin identifying eligible grantees as soon as the
information is available to the Center.

Task &, will be implemented immediately as the contract is
awarded. The Director will have identified a consultant to teach
team management and problem solving. Staff will be given
opportunity to discuss their needs for education.

Task 7, a careful logging of all materials available and how many
need to be reproduced will be initiated the first week of
operation. The delivery of the Inventory at the end of the
contract will be relatively easy because of the daily logs.

Task 8 provides for the management of the Center. The meeting in
Washington D. C. will be followed by a staff retreat to insure
that all staff are operating with the same concept of what their
role is and how they can best work within the system. The
process of working as a team rather than as individual
specialists with specialized areas may be new to some of the
staff. This will also be the time when the paths of
communication are identified with the staff in Alaska. Each
staff person will have the responsibility of submitting a monthly
report of their activities, to be included in the report sent to
the contractor.

The Interrelatipnships Between Center Tasks and Subtasks

| A graphic display of how the Center's main tasks are
interrelated among each other can be found in figure 9. The
Coordination plan, the management plan and capacity building are
critical to all tasks of the Centers operation, therefore they
form a box around all other tasks. Task 4, ceordination, with
the Indian Education Programs, and the State Education Agencies
will determine how the Center will operate during the contract
year. Task 8, identifies the reporting and monitoring activities
which take place related to all activities of the contract. Task
6, building the capacity of the Center staff to insure the most
important resource the Center has, a capable staff with which to
carry out the tasks. The Center of the box is filled with the
tasks which rely upon the support built into Tasks 4, &6, and B.

The interrelationships between the Tasks which make up the
service delivery are critical to success of Center 111. The
Indian Education Programs provides input into the Centers
functioning (Task 4) through the review of the Baseline
Management plan and monitoring of the Center performance (Task
8). The coordination meeting with the State Education Agency
representatives and the Coordination Agreement, influence how the ;
Center will carry out the service delivery (Tasks 1,2,% 3). And

the maintenance of the Center staff capabilities determines the
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Figure 9. Interrelationships of major tasks for proposed Center III
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quality of these services.

Following the meeting with the Indian Education Frograms
Officer and the agreement with the State Education Aqgencies, the
Center staff begin outreach activities (Task 5). This effort is
designed to encourage those lLocal Education Agencies, which are
eligible, to use the services of the Center and to apply for
Indian Education Act funds. At the same time Center will begin
discussions with other agencies {(Task 4.4) to coordinate services
to the region.

Gathering and disseminating information for publication in
the newsletter (Task 3), involves making regular connections with
the organizations and agencies that are a part of Task 4. The
professional advisors will use materials and information obtained
through activities mentioned in Task 4. Using resources to the
best advantage often means not developing materials. There may
be adequate materials already developed (Task 4.5) these need to
be adapted for the presentor and/or client.

Because projects are not made up of separate and unrelated
functions which are called, evaluation, develaopment,
impiementation and management. These functions are all

interrelated and dependent upon the one another. The tasks
1,2,and 5 will of necessity, support each other. Task 3. will
provide backup to the service tasks. It will be while the Center

Professional Advisors are in the field that they will be able to
identify the successful components (Task 3.3}, and without
evaluation the projects cannot be prepared for submission to JDRP
{Task 3.4).
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C - Hchedule of Deliverables- Basic Year
CWIE Center IIT will meset the following deliverable schedule:

Deliverable Due Mo Later Than

1. Raseline Management plan FIFTEREM {15 working
upda L5 coplies) dayse atier contract award.

an Irnformation Brochwe on the TWO 12y weeshks after contract
Center draft (2 copies) award.

. Irnformation Brochure £inal Ok (1) month after contract
FED Ccopplies) awar o

4. G54 Letter of Cooperative THO 2 movthes atter contract
figreement (& copies) a&war

che fAnmeal Report draft TEN (10) months after cortyract

(2 coples) awaur ol

de o Annual Report final version ELEYVEM (11} months after
10 coplews) comtract awsard

7. Dratt of Final Heport THREEE (3) months prioe to
L copies) endo of Znd option period

8. Firal FHeport (10 copies) VDHE {1 Month prior to
erid of contract

2. Thres {3 copies) of THIRTY {3Z0) days prio
inventory of &1l materials to the end of sach annual
contract period

1. Three (3 copies) of any new FIFTEEM {(17) daye after
materials developed under aftter completion of bthe
taszk three materials

11. Monbhly Management Report TEM (1) working davs
(5 copies atter the end of each

calendsr month

12. Fonthly Hewslelter FIvE (3 days prior to end
3 copilwes) of mach momth

SGecheduls of Deliverables —-Option Years

CWIS Center II1 will update the deliverable scheduls submitbed
for the basic contract year and submit the updated version in
accordance with the schedule for the bazic vear. I the second
cption period CHIE Center IIT will subwit a compreshnsive Final
Feport.in place of the annual report requirement. The Final
Heport will include a report on the activities of thes 2nd option
period.
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LCENTER DIRECTOR

Job Description
Duties:

Overall management of the Resource Center supervise the day—
to-day operation operation of the Center insures that all Tasks,
subtasks, deliverables reports and s8rvices are completed in =
timely, efficient and cost effective manner., Supervision and
evaluation of Center staff recruit and maintain staffing
according to contract specifications.

Responsible for communication with Indian Education Frograms
and Contract Dffice.

Represent the Center when meeting with SEA‘s in the service
area. Will be accounmtable to the Executive Director of the Center for
World Indigenous Studies.

Bualifications:

The RFPF lists the following skills the Center Director should
possess:

{a) Interpersonal skills, especially in dealing with Indian
Education Act grantees and LEA personnel. The center
diregtor should be akle to provide leadership in helping L
grantees prodlre techniczlly sound proiect evaluations aggw““,
develop sound project management desjgngy _ -

{b) Experience and expertise in managing educational

projects, particularly projects invelving the evaluation of

compensatory educational programs:

{c) The center director shall have a doctorate, with at least

two vear's experience in educational evaluation and project

management, or a master ‘s degree and four years or more

experience in educational evaluation and project management,

school administration, teaching or another related field;

(d}) Experience and expertise in management of professional

personnel in delivering technical services of an
instructional nature:

(e} Overall familiarity with the workings of and inter-—

relationghips among the Indian Education Program, Indian

Education Act grantees, state and local educational agencies,
Indian tribes and organizations, particularly in the specific

region for which a proposal has been submitted: and

(f) Proof of administrative and managerial capabilities and

skills in directing a professional staff, managing resources,

developing plans in efforts similar to the tasks of this

contract.
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CENTER STAFF

Job Descriptions

Each Professional Staff person is a member of a team. While

one Education Frogram Advisor may have more expertise in a given area,
each advisors is expected to deliver training and technical
assistance in all areas. In hiring the staff the Director must
keep in mind the balance of skills and expertise which will make
for a team of expert advisors. CWIS has chosen to identify the
professional staff as advisors in order to encourage girantees and
other clients to recognize this as a major function of the Center
professional team. A generic Job description has been developed,
which will serve for all of the professional advisors. The
communications advisor, because of the unigue responsibilities,
has a separate job description.

Education Program Sdvisors 1

Duties: .

Provide training in Project evaluation, Design,
implementation and marmagement to grantees in the four state
region of Alaska, Oregon, Idaho, Washington.

Return all telephone calls within one working day

Flan, organize, and conduct workshops

Conduct research as necessary to meet cliert needs

Develop workshop materials including a pre-workshop packet,
follow~up packet, and evaluation instruments to

analyze the process and the ocutcome of the workshop.

Work as a& "team member" to deliver services to the clients
Maintain a file of testimg and evaluation instrument,

gtandard and locally developed

Maintain & daily log of all correspondence, written, or by
tel ephone

Develop an outline of services prior to an site visit and =&
report of services after the =ite visit.

Develop a monthly report of all services provided

kKaeep up with the latest developments and innovations in the
field of education

Keep current with the happenings in Indian Education
Frograms

flhuwalifications:
Masters Degree preferred with three years of experience in
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the education field as a teacher, administrator, and/or
project manager in programs which serve a majority of Indian
children.

Bachelors degree with four years experience in the field of
education as teacher, project director, administrator.
Experience and knowledge in using and developing evaluation
designs including instrumentation

Experience in writing proposals

Knowledge of and experience in Indian Education
Demonstrated writing ability

Demonstirrated ability in public speaking/ teaching adults
Desire to learn and willing to put personal effort into
learning

Ability to work with community people

Flexible, can travel will little notice

Desire to work in as a member of a team

Basic computer literacy/ willing to learn new applications
Experience in developing innovative education programs

Communications @&dvi s

Duties:
FProvide information services to Indian Education Act
grantees, state and ioccal educational agencies, Indian
tribes and organizations, in the Center III reqgion of
Alaska, Oregon, Idahoc, Washington.

Maintain_mnnthly contact with 8EA's, other organizations
with federal education contracts for current happenings

Develop the Center Brochure
Fublish a monthly newsletter

Prepare all materials developed by the center for
publication

tUpdate the Centersz Computerized Information system daily or
as is needed

Return all telephone calls within one working day

Flan, organize, and conduct workshops

Conduct research as necessary to meet client needs

Develop workshop materials including a pre-workshop packet,
tollow-up packet, and evaluation instruments to

analyze the process and the outcome of the workshop.

Work as a "team member”" to deliver services to the clients

Maintain a daily log of all correspaondence, written, or by
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telephone

Develop an outline of services prior to an site visit and a
report of services after the site visit.

Develop a monthly report of all services provided

Keep up with the latest developments and innovations in the
field of education

Review the Federal Register for announcements of interest to
Indian educators

Review Newspapers, journals and other periodicals for
information for rescurce files, staff information and to be
included in the newsletter

Keep current with the happenings in Indian Education
Firrograms

Qualifications:
Bachelors degree with four years experience in the field ot
public relations/communication as writer, materials
developer
Knowledge in Indian Education
Pemonstrated writing ability (superior)
Demonstrated ability to use graphic arts
Demonstrated ability in public speaking/ teaching adults
Desire to learn and willing to put personal effort into
learning
Ability to work with community people
Flexible, can travel will little notice
Desire to work in a team
Basic computer literacy/ willing to learn new applications
Background in Froposal writing techniques
Experience in developing innovative programs

FROJECT BTAFFING

The Center for World Indigenous Studies, Resource and
Evaluation Center III, will be staffed by a Froject Director,
four professional staff members, and two support staff. The
following narrative will discuss the job descriptions, the
proposed staffing skills, amd the consultant =kills.

Center Director

The proposed Center Director has three yvears experience as
the Indian Education Act, Resource and Evaluation Center ITI,
Director. During which time the Center provided gquality and
innovative services to grantees. The proposed director has
fifteen years of experience in the field of Indian education,
spanning from parent committee member to research, evaluation and
development of Title IV, and other education progirams. Her work
has brought resources and services to the Indian community (Free
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Book Distribution Center) which were not previously available.
Currently she is involved in regsearch, which involves tribes
throughout the Northwest, from Wisconsin %o Alaska, including
Canada. The development of community schools where the Indian
community is an integral part of the school system and the school
system is an integral part of the community, is one of her ma jor
philosophical emphasis. :

Center Professional Staff

The hiring of a1l Center for Worlds Indigenous Studies sta+f
requires recruitment and hiring practices which imsure, Indian
preference, affirmative action practices and equal opportunity.
Therefore CWIS assures that the staff will have at least the
gualifications of those who have submitted their commitment to
apply for the positions. CWIS recognizes that many things can
happen between the proposal submittal and the contract award,
therefore need to submit the actual staff for approval upon award
of the contract, or within the first menth of operation in order
to have a full staff.

Karlene George, has a Masters of Education and seventeen
years of experience in Indian education. Karlene's current
@nphasis is in the area of Bifted and Talented education for
MNative Americans. Karlene has been trained to assist Gifted and
Talented projects %9 apply for inclusion in the National L
Diffusion Network, and has 2 good understand of the process, Her
experience has included internal evaluation of the manry projects
she has been director of, her Masters program included the use of
standardized and locally developed testing for student success
and identification. Karlene has dwring her seventeen years of
experience in Indian Education held positions with the following
responsibilities and duties: teaching, supervision of Indian
students invelved in a Teacher Corps project, evaluating student
progress, training tutors, developing culturally related
curriculum, providing workshops, and technical assistance in many
areas in Indiamn Education.

Randall Dillman, has a bachelors of Artc degree and five
years experience in Indian programs currently she is
administering an incentive program for Indian and Alaskan Native
students attending high school. Randi has developed and
administered incentive programs of a national scope, focusing on
local schools. In the area of information services cshe has
developed and disseminated brochures, newsletters for natiocnal
distribution. Randi has arganized and coordinated national
Indian awards functions, developed workshop materials, including
handouts, presentation and visual aids, and conducted workshops.

Sharon Eluska, has a Bachelors degree in Elementary
education and 32 ¢redit hours toward her Masters. Sharon
currently is invelved in helping Native students obtain SUCCESS
in their college education. Sharon has seventeen vears of
experience in Indian education at every level. Her experience
administering education programs in Alaska provides her with the
understanding of administration and parent committee concerns
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unique to Alaska. Sharon's broad base of experience, University,
adult education, JOM, elementary teacher, federal programs
administrator, curriculum developer, auditor and monitor make her
a particularly valuable staftf member of the Resource and
tvaluation Center III. These gualifications will enable her to
provide the variety of services needed in the region and
specifically in Alaska. Her office in Alaska will provide for
more timely and cost effective services to the Alaskan grantees.

Center Consultants

CWIS will continually develop the pool of consultants, major
Universities in the region will be contacted for seminar
speakers, these will address capacity building for Center staftf
as well as provide information and discussions for grantees.

Many of the consultants used by CWIS Center III, will be the
Title IV project personnel, who will demonstrate the effective
components of their projects. The consultants which have been
identified for the purposes of this proposal have very specific
expertise and were individually chosen for this expertise.

Robbi Ferron, has extensive experience in providing training
and technical assistance in a variety of topics. In the area of
management Robbi has addressed administrative management as well
that of personal management (stress and anger). Robbi ‘s work on
the development of personal power will enhance the CWIS Center
111's commitment to empowerment of the individuals involved in
the Title IV projects.

Karma Torklep's experience in working with "At Risk Kidsg"
will emnable the Center staff to call upon her for training in how
to overcome some of the social, academic and economic problems
that the Title IV grantees are constantly dealing with. Her
administrative experience and background in the development of
materials will alsoc enhance the Centers ability to provide
diverze services.

Fatrick Paul has extensive experience in the area of
substance abuse. Fatrick currently provides training through
several colleges and Universities in the United States and
Canada. Patrick also has a group of trainers who may be
available if he is to busy to provide the training. These
trainers also have extensive experience in the area of substance
abuse counseling.

David Bashore, has extensive experience in propozsal writing,
administration of Indian Education programs and developing new
and innovative approaches to Indian education. Dave's background
will enhance the Centers ability to research and present
innovative approaches to education. His work in the development
of proposals, and administration of projects will enbhance the
Center delivery of Development and management of Title v
projects particularly Farts, B and C.

Joyce Walker-Turner, has a varied background in a variety of
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areas, which will enhance the Centers ability to deliver guality
services. Joyce is widely known for her work with learning
disabilities. She never has enough time to provide the training
that she is asded to do. Joyce has extensive background in music
and medicing to enhance her sducation credentials. & suburb
classroom teacher. It is a pleasure to have such a qualified
person as a consultant.

Ruth Silverthorne, is a Counselor in the Special Services
Frogram at Skagit Valley College in Mount Vernon, Washington,
She is an enrolled member of the Confederated Balish and Kootenai
Tribes of the Flathead Reserwvation. Nearly all of her employment
experience has been working with Indian students at both the K-1iZ2
and post secondary levels. Her gualifications include:
Counseling {personal, academic and career), intake assessment}
evaluation of requirementsy curriculum development: Human
Potential Seminari small group +facilitation and trainee in
Adult/Children of Alcoholics. The focus of her services will be
in—service training in students—at—-risk techniqgques.
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precy et of sCOpe inciuding 2 major
publications, Ui rement of this position was
to remain flexible for all educstionazl endeavors of
both parochial and national scope and impact. I
this conmegction conducted a national survey of
charactoristi nsw hires in high technology
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z, Right to Read tutor, GED

sponsibilities: Teach adulhts to read,
EX-S- S iothe training of new botors, =R A
program developnent, fsach BED and train Indian GED
teachers.

1T~ 1974: Grays Har
Tea:her

19&s- 19735 Fred Fobts FReal Fstate, Salesperson Responsibilities:

Galws, rentale, contracts, construction, and finance of
real estate. Worked with commanity zonlng and
industrial plamnning comnissions. Worked with
ITumbering industry and sssisted businesses to

relocats 10 the area {(part time while in collegel.

175

{J

&by Robinzon Reality, S5alesperson

192552-19465: Various jobs in factory, cate, and grocery and
department staores.

FUBLICATIONG:
Mirugh, Carol J. "Center for High Technology®, Spokane
Comrunity Colieges, 1984

Mirugh, Carocl J. and Tiger Miller, R. "Extending the Benefits
of Vocatioral Eduacation to Indian Fopuleations: Iintegrated
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14057 Sandy Hook N.Z.
Poulsbo, %WA. 98370
October 13, 1687

Carol Minugh
8827 22nd Ave, SW,
Seattle, WA, 98106

Dear Carol,

I heartily endorse your efforts on behalf of a Center for
World Indigenous Studies. This letter is to inform you

that should your proposal be funded, I will apply for
a Specialist position with the center,

I would enjoy working with you again as I know your
organizational skills enable others to succeed., Best

wishes.

Very truly yours,

Karlene R. Georsge
Education Comsultant






E.fi., Elementary BEducabtion, tniversity of simghon, LF48.
Ferovisional Teaching Certificate, ArtiEngli Major.
St andard Elementary-Sscondary Teaching Cerhificats, I9HO

Triple T. Social Studie oo, 157071, Dredits: 43
Course work: Sooial Psyvochology, dntheopology, Indian Studies,
Curriculunm/Instructiarn, Counseling, Eeography.
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FRESEMT: Trainer, Fro;
ation, Mative i
ealuation and Aussis
Mational Diffusion Metuwork {1

Feglated Educatignal

5 ER .IL_HL.x--'.._

Frumation Specialist, PLOLR.E. agency., Fierce Couby, ,
Fovernmant funded agency. Servad Indian, migrant and resident
LI Home/sochool 1iaison.

-

Educabtion Specialist, EmuTmymemt Sacurity, Auburmn, WA 1989-70.
Mome/schanl Employment lizizon fFor Muckelshoot Tribs and seasonal
minority workers,

Tzaching Assiztant, University of Washington School of BEducation,
Indian Education, 1%70-7L.

COMSULTANT SERVICE, CULTURALLY DIVERSE EDUCATION, TO
{partial list?

Mative American Indian Tribwmsr Clallam
Lunni, Yakima, Bpokane, Mekab, Moo
State), Chaevaenne ihorthernd, Trow,
Mrlakota.

“Potentially Bifted Progeam:, Anchorage, 3
_yvrine Aming, Dean s Srant reciglient, Bethel, 6F
Claliam Bayv Schoonl Disbriot

ffice of Tnﬂian Education, D8FI, Olvmpia Wa

n, Suguamish, Buinaunlt,
Fuvallup (Washington
Tribes of Bismark,

Governor s Adylisory

arngd oo







I was born on the Navajoe Reservation on March 13, 1943 to
Clement and Harriet Morgan Goodluck. I am an enrolled member of
the Navajo Tribe. When I was 5 years old my parents moved to
Shiprock, New Mexico. I have 4 brothers and 3 sisters who are
all younger than I am. I attended school at a Catholic school
which was located in Waterflow, New Mexico for twelve years and
graduated in 1961. After graduation I attended a nursing school
in Philadelphia, Pennsylvania for 6 months. I then was accepted
at Fort Lewis College in Durango, Coloradeo where I majored in
Elementary Education. There I was active in the Shalako Indian
Club.

I met my husband, Ralph, at Fort Lewis College in 1965. He
was born and raised in Akhiok, Alaska. We went to Alaska in 1967
and worked there for about one and a half years. We returned to
complete college in 1968. We both graduated in 1969 with degrees

in Elementary Education. We taught on my home reservation for
three vears before returning to Anchorage, Alaska.

We have two children, Ralph Jr. who is 20 years old and
Cheryl who 1s 16. Ralph Jr. is attending the Art Institute of

Seattle and Cheryl is a Junior at East High School 1in Anchorage.

While in Anchorge I have worked for the Anchorage School
District, Cook 1Inlet Native Association, Aleutian Pribilof
Islands Association, Alaska Statewide Borough School District and
the University of Alaska.

In the past I have had memberships in the National Indian
Education Association, Northwest Adult- Education Association,
Alaska Adult Education Association, Alaskan of the Year Board,
J.0.M Parent Committee, Indian Education Parent Committee and
lifetime member of the National Congress of American Indians.
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Sharon G. Eluska
5028 Mills Drive
Anchorage, Ak 99508
(907) 338-2322

Education
-B.A. Elemmentary Education,

1
Fs
-University of New Nlexico, 19
-University of Alaska, Ancnora

9E Lewis College, Durango, o
7 6 credits.

. 32 hours credit - Educatiorn.

Employment History

Native Student Services Coordinator (1/5/87 - Present)
University of Alaska inn Anchorage, Alaska

rf‘

Administers the Native Student Services program  at the
University of Alaskz Anchorage. Provides tutors for students, aids
students in locating ofi-carmpus houcing, coordinates activities at
the Native Student Center for Stu.czenfn anq the community, Reeps

thie Native Student Center open a
does academic counseling and *zfe
rothier project in the Fall of 1988,

initiated. It which will match far
NMative Alaskan students from the
r{PpT esents UAA at the American

Consoriiurm mestings.  Works with

Crganization on campus and a::u:srr’m,‘.,
Orientation Services staff. Th iz Lo
213 Mative students towards :







Alaska Department of Education. Ty 1926 Budzei - 20000

Johnson-0'Malley Program (JOWD

| L.
o 1 R
in the Aleud

Administered the JOM program in five i = 1A
Pribilof Islands. The JON! program iz a federatly funded program
with funds to suppiement education programs for Native children
in the villages. Responsible far de\-*eloi:sment o proposals with
parental input, recruitment of personnel in the r-“u.a;g,%, acquisition
of supplies, quarteriy reporis, & Mg?* am:l plan modification,
rersonnel evaluaticons, and travel nrougnout the willages to
monitor programs and ito give technical assistance to parent
committees and teachers.

Regularly provides input to national, state and locail Native/Indian
education meetings and crganizations regarding the cperaticn and
funding levels of federal education programs and 1o educate public
officials about A/PIA and its prograrns. FY 1984 budget - $22,000.

Higher Education Contract (BIA)

Administration of the pregram included the development of
proposals for the Higher Educatlon contract withh the Bureau of
indian Affairs. Administration required informing hiigh schicol
students of the ff‘)uf—x, ear grant program, recruliment of applicants,
determination of eligibility, counseling and follow-up of students
enrolled in school. Maintain contadl with thie schiocls. Fyv 86 budsget

$18,00C
5.1.A Education Assistance & Adult Vocational Training

runded ztudents in two-vear v
-nf-state Duties included recruitrmen
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approximately $132,00C.

Education Specialist {12/7%-8/80)
Oifice of Indian _d.;:a rionn Programs

Bureau of Indian Arfialr
Washington, U.C.

Duties at the COffice of indian Education Programs inciuded the
implementation of the indian School Equalization Program (ISEP].
Implementation included the tr.ﬂznlng of the Education Prograrm
Specialists from the twelve regicns of the United States who
worked with personnel at Indian cchools who would be complying
the new law. Monitored and audited the BIA Student Count
procedures in indian schools across the nation.

Assisted in answering inquiries from Congressmen and their
constituents regarding the Indian Schools which were mamtamed
by the Bureau of [ndian Affalrs.

h.Juper\ risor, llisagvak Learning Center

Cook Inlet Native association, Inc.
Aru.:hurap;e Alaska 99501
[lisagvik Learning Cen was an Adult Basic Education center
which was funded bv f dera?_ funds in a three vear grant. The
center serviced Alaska Native and American Indian adulis and
taught the basic skills, GED preparaticn and some life skills classegs
Superwvised two teachers. Had proposal writing and budgeting
responsibilities. (3/79-11/79)

— TN 3 e 1 - - - T e by - J— . 4
Pre-technical Superviscr, Adult Career Tralning rrogram
Cook Inlet Native Association, Anchorage, Alaska

The Aduit Career Trair
Nunicipality of Anchic
level skills for _jobs.
G.E.D. preparaticen was

Duties included intervie 1
levels) teaching reading, wri_irg arnd math o Alaska Natve and
American Indian adu-ts who needed 1o ! 5
desired the Q. E.D. digloma. Dulies
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for further schooling and training, and referring students o
programs and agencies. (9/77- ’7‘9‘

Other Employment Experience
-Substitute Teacher, Anchoraze Zchool District, Anchorage, Ak
-Culitural Heritage Consultant, Anchorage School Districi, Anchorage,
Ak,
-Career Guidance Counselor, Cook Inlet Native Assoc., Anchorage, Ak,
-Curriculum Developrent, Anchiorage School Dis’tl‘ic_.t Arichorage, Ak,
-Administrative Assis ant; Alaska Unorgariized Borough School
District, Anchorage, AK.
-Elementary Schocl Teacher, Valley Elementary Scheool, Shiiprock,
New Nexico (1969-1972)

Organizational Affiliation

-Alaskan of the Year Beoard of Directors, Present.

-Alaska Adult Education Associaticn Beoard Nember.
-Northwest Adult Education Association, Fast Board Member
-National Congress of American ndians-Lifetime member.

Office Equipment
Fariliar with: SuperText, MacWrite, AppleWworks, Microsoft Works,
PFS Report and PFZ Fila.

REFERENCES
Dr. Earl Barlow-{612;34%-36Z31.BIA Area [Director, NMinneapclis Area,
Ninneapolis, Minmn.
Barbara Simpson -Director Cournseling, University of Alaska
Anchorage. 7csF 1”‘
Ber: Lopez - AP LA, 276-2700
Sandra W
Chervi Ar







Randi Dillman
One N. Stadiom Way #10
Tacoma, WA 98403
(206) 272-6907

October 15, 1987

Carol Minugh Ph.D.
8827 22nd Ave. S.W.
Seattle, WA 98106

Dear Carol;

This is to confirm my intent to apply for a permanent position
should the Center for World Indigenous Studies be awarded the
contract for Resource and Evaluation Center III.

I believe your solid reputation and experience in administrating
Indian programs combined with the stable and organized structure
of CWIS would provide a strong foundation for an effective
Resource Center.

Sincerely,

,%jzy¥£¢ /igLééﬁw%?\~

Randi Dillman






TRIBE

EDUCATION

RESUME

Randall (Randi) Dillman
Cne N. Stadium Way # 10
Tacaoma, WA 98403

(206) 272-6507

CHEHALIS
Bachelor of Arts - 1979 Stephens College
Business Administration Major Columbia, MO 65201

PROFESSIONAL EXPERTENCE

10/86 - present

4/87 - present

11/83 - 9/86

Al Meier's Building Centers, Inc.

Tacoma, WA 98424
Administrator: Training & Developnent
Supervise training and development operations for chain of
family owned Lumber Yards and Home Centers. Responsibilities
include developing and presenting training programs for manage-
ment, sales staff and new hires,

Resource and Evaluation Center III, Seattle, WA
CQONSULTANT
Contract includes developing and presenting workshops on how to
access the Private Sector for fund-raising activities. Specific
information regarding Foundations, Corporations, and Gift-In-Kind
donors is presented to clients in Washington, Oregon, Idaho, and
Alaska. Activities include researching and developing all work-
shop materials, hand-outs, and visual aids.

American Indian Heritage Foundation

Falls Church, VA
National Distribution Director & Indian Awards Coordinator
Managed nationwide distribution programs for non-profit Founda-
tion servicing over 300 American Indian Tribes, Schools, and
Urban Centers. Annual programs included procurement and distri-
bution of food for Thanksgiving, Christmas toys, warm clothing,
and blankets. Responsibilities for each distribution program
included screening and determining distribution sites, developing
brochures and guidelines, procuring donations, coordinating
shipping and receiving as well as submitting detailed budget and
follow up reports to the President. Coordinated Indian Achieve-
ment Awards Programs for Indian students, Senior Citizens, Artists,
and Indian Leaders. Responsibilites included development of guide-
lines, public relations material and information dissemination.
All Awards Programs included nomination, judging and awards presen-
tation activities.

»






Resume

Randall Dillman

Page 2

PROFESSIONAL EXPERTENCE CONTINUED

1/80 - 10/83 Al Meier's Building Centers, Inc.

Tacoma, WA

'ASSISTANT TO THE PRESIDENT

Supervised daily operations for five unit chain of family owned
Lumber Yards and Home Centers. Assisted in details of changing
business focus from traditional Lumber Yard to modern Home Center
which included contruction of new facilities, developing store
policies, hiring and training a new sales staff, creating operations
procedures as well as expanding the advertising department.

8/79 - 12/79 Computer Network Corporation

ADDITTONAL

Washington D.C.
HIMAN ADMINISTRATOR
Assisted in running the Hiring Department for a rapidly growing
Computer Time Sharing Company. Interviewed applicants and coordi-
nated daily office functions. Developed EBECC Compliance Program.
Assisted Human Resources Director in Ad-Hoc department activities.

PROFESSIONAL EXPERTENCE

Co-Founder of the Northwest Indian Achievement Foundation. NIAF, is
a non-profit organization designed to create unique incentive awards
programs for Indian students in the State of Washington.

Volunteer Fund-raising consultant for minority organizations and
programs.






City of Seattle
Personnel Department

Charles Royer, Mayor
Everett 5. Rosmith, Personned Director

October 23, 1987

Carol Minugh

Center for World Indiginous Studies
8827 22nd Ave S.W.

Seattie, WA 98106

Dear Ms. Minugh:

This is my letter of committment to serve as a consultant to your orgamzuhon dealing
with issues related to American Indian education.

| have enclosed a copy of my resume for your use.

Sincerely,

e

Robbi Ferron, Manager
Affirmative Action/Recruiting

RF:yl

Enclosure

An equal employment opportunity - affirmative action employer
4th Fioor Dexter Horton Building 710 Second Avenue  Seattle, Washington 88104-1793
General Information 684-7900
Telephone Typewriter (TTY}
{for the hearing impaired) 684-7888
100% recycied paper






ROBERTA "ROBBI™ ANNE FERRON
342 N. W. Puget Drive
Seattle, WA 98177
Home - 206-365-9567
Office 206-684-7932

- EDUCATION:
J.D, Law BA Education - Art
1976 University of South Dakota 1970 University of Washington
Vermillion, South Dakota Seattle, Washington
M.A. Guidance and Counseling Inc. Sacred Heart School of
1973 University of South Dakota Nursing
Vermillion,South Dakota Eugene, Qregon
1958 Girls' Central High School
Butte, Montana
EMPLOYMENT :
Manager Affirmative Action/Recruitment
Personnel Department
City of Seattle
Seattle, WA 98104
May, 1987 to Present
Director Office of Affirmative Action
University of Kansas
Lawrence, KS 66045
January 1983 - June, 1987
Coordinator & Native American Studies
Assistant Professor Eastern Montana College
Billings, Montana 59101
September 1981 - December 1982
Director Native American Graduate Fellowship
Program
September 1979 - September 1981
Adjunct and Assistant College of Education and
Professor Center for Native American Studies
Liberal Arts College
Montana State University
Bozeman, Montana 59717
January 1979 - September 1979
Attorney Director of Legal Services
Rapid City Area School District
Rapid City, South bakota 57701
June 1976 - January 1979
Teacher Project 80 -~ Decatur High School
Federal Way, Washington
1971 - 1972

Federal Way High School

Federal Way, Washington
1970 - 1971






Roberta A. Ferron
Page Two

WORK EXPERIENCE

Instructor

Hearing Officer

Special Tribal Judge

Tribal Court
Interviewer

Law Intern

Law Intern

Instructor

Instructor
Research Assistant

Consultant

National College of Business
Rapid City, South Dakota
March - June, 1978

Public Law 94-142
Department of Education
State of South Dakota
1978

Crow Creek Sioux Tribe
Crow Creek, South Dakota
June 1977 - April 1978

American Indian Lawyer Training
Program ‘

Oakland, California

May, 1976

Pennington County Public Defender
Rapid City, South Dakota
February - May, 1976

South Dakota Legal Services
Eagle Butte, South Dakota
Summer, 1975

Upward Bound Program
University of South Dakota
Vermillion, South Dakota
Summer, 1974

Center Satellite Program
University of South Dakota
Vermillion, South Dakota
1973-1974

Speaker, Workshop Facilitator,
Evaluator and Consultant on topics
relating to American Indians, law,
alcoholism, education, and human
relation skills

1973 — Present






Roberta A. Ferron
Page Three

HONCRS AND AWARDS

Outstanding Young Women of America, 1972 & 1976
Joel McCrea Law Scholarship, 1974 - 1976

American Indian Law Center Scholarship, 1975 - 1976
Brady Memorial Law Scholarship, 1975

Stephen's Peace Prize, University of South Dakota Speech
Team, 1973

Educaticn Personnel Development Fellow, 1972
ACTIVITIES

Leadership Lawrence - Class of 1987, 1986 - 1987
President - National Indian Counselors Association, 1985 - 1986
Haskell Foundation, Board of Directors, 1985 - Present

Women of Indian Nations Political Action Committee Board, 1985 -
Present

Douglas County Citizens Committee on Alcoholism Board, KS, 1983 -
1986

Headquarters Crises Center Board and Volunteer, KS, 1983 - 1986

President-Elect - National Indian Counselors Association, 1984 -
1985

Coordinated Punding Review Board for City of Lawrence, & Douglas

Haskell Centennial Committee, 1983 - 1985

Athletes United for Peace Board, KS, 1983 - 1984
Lawrence Indian Center Board, KS 1983 - 1984
Natural Gas Task Force, City of Lawrence, KS, 1983
Montana Human Rights Commission, 1979 - 1983
Montana Committee on the Humanities, 1980 - 1983

American Council on Education National Identification Program
Coordinator for Montana, 1981 - 1983
Kansas Planning Committee, 1983 - 1987

Office of Indian Education, Department of Education — Panelist &
Field Reader







Roberta A. Perron
Page Four

ACTIVITIES (Cont.)

National Endowment for the Humanities - Panelist & Field Reader
Rape Task Force, Billings, Montana, 1982 ,

Gallatin County Advocacy Program Advocate, MT, 1979 - 1981
Blue Ribbon Commission, Bozeman School District, MT, 1980 1981
Bozeman Senior High School Advisory Council, MT, 1979 - 1980
National Institute on Drug Abuse Task Force, 1978 - 1979

Scuth Dakota Bar Association
Chair, Indian Law Committee, 1978
Indigent Defense Committee, 1976 ~ 1977

West River Mental Health Center Board, Rapid City, 1976 - 1979
League of Women Voters, South Dakota State Board, 1975 — 1978

Scuth Dakota Committee on the Humanities, 1977 - 1979

League of Women Voters USA, Land Use Committee, 1977 - 1978
International Womens Year, South Dakota Coordinating Committee, 1977
Volunteer Information Center Board, Rapid City, 1977

South Dakota Commission on Indian Affairs, 1976 - 1979

American Association of University Women, Rapid City
Board Member, 1976 - 1979
Chair, Community Concerns, 1976 - 1977
Chair, Legislation, 1977 - 1978

U.S. Commission on Civil Rights, South Dakota Advisory Committee
1975 - 1979

Chair, Indian Law Conference, School of Law, USD, 1974 - 1975
Class Officer, School of Law, University of South Dakota, 1973 - 1974

Indian Parent Board of Title IV-A, Vermillion Schoeol District, 1973 -
1974

Center Satellite Program Advisory Board, University of South Dakota
1973

Graduate Student Organization Officer, University of South Dakota,
1972 - 1973

Tribal Land Rights Association, Secretary, Oregon, 1967
Class Officer, Sacred Heart School of Nursing, Eugene, Oregon, 1959

Girls' Central High School Class Officer, Band Majorette, Student Council,
1954 - 1958






Roberta A. Ferron
Page Pive

MEMBERSHIPS - Past and Present

American Assoc. of University Professor National Council of School Attorneys
American Association of University Women National Indian Counselors Assoc.
American Bar Association National Indian Education Assoc.
American Personnel & Guidance Assoc. South Dakota Bar Association
Deita Theta Phi - Law Fraternity South Dakota Indian Education Assoc.
League of Women Voters Zeta Phi Eta ~ Professiocnal
Montana Indian Education Association Women in Speech
Zonta - International Executive
Women '
TEACHING EXPERTENCE
University of Kansas
SW 550 The Indian Experience
Eastern Montana College
NAS/ED 182 Problems and Issues in Indian Education
NAS 211 Social Problems of the American Indian
- NAS 314 Law and the American Indian .
NAS 402 Indian Identity and Awareness
NAS 292/492 Seminar: Current Issues in Indian Country
NAS 491 Independent Study
Montana State University
NAS 100 Introduction to Native American Studies
NAS 101 Issues in Personal Development
NAS 330 Federal Indian Policy
NAS 460 Law and the American Indian
NAS 480 Independent Study
Edad 500 Seminar in Indian Education
EdAd 535 School Law
EdAd 552 Organization and Administration of Indian

Education
EdCo 517 Counseling the Indian Student






Roberta A. Ferron
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TEACHING EXPERIFNCE (Cont.)

National College of Business
Business and Society

University of South Dakota
Group Processes

Upward Bound, University of South Dakota

Government
Art

Project 80 - Decatur High School -
Art '
Business

Federal Way High School

Art
Physical Education

SELECTED UNIVERSITY AND COLLEGE COMMITTEES

Affirmative Action Board, KU

University Senate Human Relations Committee, KU
Minority Graduate Student Recruitment Committee, KU ‘
Emily Taylor Women's Resource Center Board, KU .‘
Director of Talent Search, Search Committee University System, Montana
Multi-Cultural Education Committee, EMC

Indian Education Committee, EMC

Affirmative Action Committee, MSU and EMC

Accreditation Self Study Committee, MSU

College of Letters and Science Faculty Committee, MSU

Director of Counseling Services Search Committee, MSU

Director of Library Search Committee, MSU

History Department Head Search Committee, MSU

Master and Doctorate Degree Committees, MSU






Roberta A. Ferron
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PUBLICATTONS

"affirmative Action - A Program in Trouble"
Women in Business May/June 1986

".aw Works to Protect Indian Children"
Montana Human Services Review

Vol. I1I No. 8 August 1979

"Cammunication
Zeta Phi Eta Newsletter, 1974

WORES IN PROGRESS BY CONTRACT

Chapter on American Indian Women

Educating the Majority: How Women are Cw
Higher Education (proposed book) (1986

Co—author of educational guide about American Indians
National YWCA, (1986)

PUBLISHED SYNOPSIS OF FERRON WORKSHOPS

Chapter V, Understanding and Resisting Stereotypes
Medicine Women 1985
WEAA grant GO08302832






1983
April 28, 1983

May 14, 1983

August 3-6, 1983

September 30, 1983

1984
March 4, 1984

March 22, 1984
April 5, 1984

April 23, 1984

April 24, 1984

PRESENTATIONS

"The Underpinnings of Affirmative Action®

Pi Sigma Alpha Recognition Dinner
Kansas State University
Manhattan, Kansas

Closing Remarks

Minority Graduation Banquet
University of Kansas
Lawrence, Kansas

*“View From Here"

*Lobbying for Issues®

Higher Education Resource Services/West
1983 Regional Conference

Idaho State University
Pocatello, Idaho

"Women's Changing Role in Society*®
"Human Rights-Veterans Preference Laws*
Employment, Public Policy & Montana Women

Montana State University
Bozeman, Montana

*Stress Management ™

American Indian Resource Center
Resource & Evaluation Center Five
Tulsa, Cklahoma

"Becoming a Student at a Research University”

Higher Education Forum
Haskell Light, Inc.

Haskell Indian Junior College
Lawrence, Kansas

"Understanding & Resisting Stereotypes”

12th Annual Symposium on the American Indian
Northeastern State University
Tahlequah, Cklahoma

*"Keeping Our Indian 'Power'"

Johnson O'Malley Educational Fair
Seneca Nation
Irving, New York

"Minorities and The Law"
"Maintaining Personal Power”

Southern Utah State College
Cedar City, Utah






1984 (cont)

May 3-4, 1984

May 9, 1984

May 12, 1984

June 25, 1984

July 10, 1984

August 7, 1984

October 4, 1984

October 12, 1984

QOctober 17, 1984

November 13, 1984

"Affirmative Action Alert!”

Sex Equity in Higher Education Regional
Conference

Eastern Montana College

Billings, Montana

"Sources of Racial Prejudice Within Ourselves®

Natiocnal Asscociation of Housing and Redevelopment

Officials (NAHRO) Spring Convention
Lawrence, Kansas

"women and The Law™

"1984 The Year of the Secretary"

Professional Secretaries International -
Annual Educational Seminar

Lawrence, Kansas

"Leadership” .
Title IV Durant Public Scheool Summer Project

(Contracted by AIRC-Tulsa)
Durant, Oklahoma

"Management of Diversity"

Bryn Mawr Summer Institute for Women
in Higher Education Administration
Bryn Mawr, Pennsylvania

“Discrimination and Employment Practices”

Business & Professional Women's Club
Lawrence, Kansas

"Bquity vs. Equality”
Kansas Association of Collegiate Registrars

and Admissions Officers Conference (KACRAD)
Hays, Kansas

"affirmative Action"

North Dakota Indian Education Association
Conference
Bismarck, North Dakota

"Understanding and Resisting Stereotypes®

INMED - Indians into Medicine
University o North Dakota
Grand Forks, North Dakota

"Becoming a Student at a Research University"

Haskell Education Forum
Haskell Light, Inc.

Haskell Indian Junior Ceollege
Lawrence, Kansas






1985
March 18, 1985

July 11, 1985

September 6, 1985

September 14, 1985

October 19, 1985

November 1, 1985

November 20, 1985

1986
February 8, 1986

March 5, 1986

"Changing Trends That Affect Minority
Women™
"Choices for the 2lst Century”

Kansas Conference on Social Welfare
Wichita, Kansas

"The Management of Diversity”

Bryn Mawr Summer Institute for
Women in Higher Education Administration
Bryn Mawr, Pennsylvania

"American Indian Concerns”
Haskell Indian Junior Cocllege Dormitories
Lawrence, Kansas

"Law & the American Indian"

Betty Washington Chapter, Daughters
of the American Revolution
Lawrence, Kansas

*"Conveying Personal Power in Counseling
Native American Students®

National Indian Counselors Association
Conference
Spckane, Washington

"The Meaning of Honor ~ American Insights®

National Collegiate Honors Council 20th
Annual Conference
Salt Lake City, Utah

"Alcoholism and Teenagers™

Savior of the World Seminary
Kansas City, Kansas

"The Chilly Classroom Climate®

"Women in Nontraditional Careers"
West Junior High School
Lawrence, Kansas

"Women and The Law"

"Maintaining Personal Power"™
*Curent Issues for Women: A Cross-
Cultural Perspective"

"Women in the 80's: Celebrating our
Diversity & Unity"

Southern Utah State College

Cedar City, Utah






1986 (cont)
April 2, 1986

April 3, 1986

April 5, 1986

April 28-29, 1986

June 10 & 17, 1986

June 18, 1986

July 17, 1986

August 3, 1986

September 13, 1986

"Personal Power™

Grantee Workshop
AIRC Resource & Evaluation Center
Tahlequah, Oklahoma

*"Power of Indian Women"

1l4th Annual Symposium ¢on the
American Indian

Tahlequah, Oklahoma

"Leadership”

Oklahoma Council for Indian Education

3rd Annual State Conference

Ada, Oklahoma

*Identifying Self-imposed Barriers
to Effectiveness of Personal Power"”
"Achieving Excellence in Indian
Education Conference"

American Indian Resource Center

Weber State
Salt Lake City, Utah

"Personal Power for Youth"

Creek Nation Summer Youth Employment Camp
Eufaula, Oklahoma

"Personal Power™

Staff and EPIC Student Development
AIRC Resource & Evaluation Center Five
Meghan Cove, Grove, Oklahoma

"Management of Diversity"

Bryn Mawr Summer Institute for Women
in Higher Education Administration
Bryn Mawr, Pennsylvania

"Leadership and Tribal-Cultural Retention™

"Explorations in Creativity”

Gifted and Talented Program

American Indian Research and Development,
Inc.

Riverside, Oklahoma

"Personal Power”

Staff and EPIC Student Develcpment
AIRC Resource and Evaluation Center Five
Western Hills, Oklahoma






1987

March 6, 1987

March 25, 1987

April 1, 1987

April 5, 1987

*the Effect of Legal Interpretation of
the Constitution on American Indian Women"

‘The Constitution & Women's Rights Conference

The University of Utah
Salt Lake City, Utah

"Equal Opportunity & Affirmative Action®
"Sexual BHarassment”

Bert Nash Community Mental Health Center
Lawrence, Kansas

"Anger-It Will Eat You Alive!"

Grantee Workshop
AIRC/Resource & Evaluations Center Five
Tahlequah, Oklahoma

" Some Thoughts on Women's Issues™

National University Continuing Education
Association Conference
Kansas City, Missouri






Patrick Paul

15165 Sunwood Blvd, C-33
Seattle, WA 98188
October 22, 1987

Dr. Carol Minugh
8827-22 Avenue S.W.
Seattle, WA 98106

Dear Dr. Minugh:

This letter is to confirm our earlier conversation in which I had verbally
agreed to serve in the capacity of consultant to your organization.

A resume is attached providing my own educational and professional experience
for your perusal.

Sincerely,

A L f ¢

Patrick Paul, M./
Certified Chemical Dependency
Counselor

Attachment






Patrick Paul
15165 Sunwood Boulevard, C-33
Seattle, Washington 98188
(206) 433-1733

SUMMARY OF QUALIFICATIONS

Demonstrated expertise through eight years as a trainer, educator and training
coordinator in the design and facilitation of seminars, workshops and training
specific to problems of chemical dependency.

Experienced in supervision/management, record/report writing, office and personnel
management and method/procedures development.

Proven capability in chemical dependency counseling involving effective
interviewing techniques, intake/referral systems, physiology of alcohol/drugs, the
recovery process, family/social adjustment, inpatient treatment, rehabilitation,
crisis intervention, youth and alcohol prevention, cross-cultural counseling, group
process and alcohol education/information programming.

EDUCATION

1984 Master of Arts in Psychology
Major-education, training, consultation
ANTIOCH UNIVERSITY
Seattle, Washington

1980 Bachelor's Degree in Community Services
Native American Studies
EVERGREEN STATE COLLEGE
0lympia, Washington

1978 Alcoholism Survey, Pharmacology and Physiology
of Alcoholism, Personal and Social Rehabilitation
SEATTLE UNIVERSITY
Seattle, Washington

1976 One-year Certificate
Community Alcohol Education Program
UNIVERSITY OF UTAH
Salt Lake City, Utah

1974 One-year Certificate
Alcoholism Specialist Program
RENTON TECHNICAL INSTITUTE
Renton, Washington

FACULTY POSITIONS

Oct., 1987 - Present Director: Chemical Dependency Studies Program
LUMMI COMMUNITY COLLEGE
Bellingham, Washington

April, 1982 - Present Instructor: Human Services/Chemical Dependency Studies
NATIVE TRAINING INSTITUTE
Spences Bridge, B.C., Canada






Faculty Positions (Cont.)

April, 1984 - Oct., 1984 Instructor: Indian Alcoholism Studies

WHATCOM COLLEGE
Bellingham, Washington

1978, 1979, 1980 Instructor: Indian Alcoholism Studies - Social and Human

Services Program
SEATTLE CENTRAL COMMUNITY COLLEGE

Seattle, Washington
SPECIAL PROJECTS AND

MEMBERSHIPS

1986 to Present Member, Pierce College, Alcoholism/Drug Abuse Advisory
Committee.

1983 to Present Member, Ethnic Minority Mental Health Consortium.

1983 to Present Member, Northwest Indian Council on Chemical Dependency.

1980 to 1985 Member, American Indian Advisory Group, National Tra1n1ng
Systems, National Institute on Drug Abuse.

1978 to Present Secretary/Treasurer of the Northwest Indian Alcohol/Drug
Specialist Certification Board.

1975 to 1976 Developed and coordinated summer youth activities program.
Seattle Indian Health Board.

PUBLICATIONS

Aiken, D., Eagle, R., Mail, P., Owens, C., Paul, P., Schaefer, J., Stone, S.,
Wak Wak, L. and Wener, V., editors and collaborators.

Standards and Procedures Manual for Indian Alcohol/Drug Counselor
Tertification. Seattle: Northwest Indian ATcohol/Drug Specialists
Certification Board, 1979.

Alcohol and You. Seattle: Seattle Indian Health Board and Seattle Indian
ATcoholism Program. Patient education pamphiet with text by Elaine
Streitberger; edited by Marlene Van Luven and Patrick Paul, 198l1.

Indian and Alaska Native Mental Health Seminars, Alcoholism in the Indian
Community, Volume II, text by Patrick Paul, SeattTe Indian Health Board, 198l.

Basic Introduction to Indian Alcoholism. Training manual text developed by
Patrick Paul, Seattle, Washington, 1983.

PERSONAL DATE

Birthdate: January 24, 1942 Citizenship: Canada

Ht. & Wt: 5'9% - 185 Tbs. Social

Marital Security No.: 701-284-846 (Canada)
Status: Married 534-54-0290 (U.S.)

Health: Good Tribe:: Cree/Kootnay






EMPLOYMENT HISTORY

Oct. 1, 1987 to Present - Director: Chemical Dependency Studies Program
LUMMI COMMUNITY COLLEGE
Bellingham, Washington.

Drug & Alcohol Counselor, United Indians
Seattle, Washington.

Oct. 25, 1984 to June 30, 1987

June 30, 1982 to Present - Self-employed trainer and consultant in the
chemical dependency field.

HCS, Inc., 11325 Seven Locks Road, Suite 231,

July 1, 1981 to June 30, 1982
' Potomac, Maryland 20854,

POSITION: Special Populations Coordinator, National Institute on Drug Abuse,
Western Regional Support Center, Seattle, Washington.

DUTIES: Coordinated and provided training and technical assistance to
American Indians, Urban Blacks, Migrant Workers, Asian Americans,
U.S. Office of Probation and Veteran's Administration in the eleven
Western States.

July 1, 1979 to Jan. 15, 1981 - Seattle Indian Alcoholism Program, Seattle,
Washington.

March 1, 1978 to June 31, 1979 - Northwest Indian Training Institute, Seattle,
Washington.

POSITION: Trainer

DUTIES: Participate in drafting policies,curriculum instructor notes and

training materials for Northwest Indian Training Institute (NWITIL)
and Seattle Indian Alcoholism Program (SIAP); conducted seminars and
workshops for NWITI and SIAP; maintained records on trainees and
seminar activities; coordinated the application for academic credit
for training and negotiating for individual degree programs,
utilizing NWITI training; consulted with Washington State Indian
Alcoholism Program Directors or scheduling trainee progress of
training activities; and, conducted workshops at various locations
in the State of Washington. -

Dec. 1976 to March 1978 - Ernie Turner Unit - Cedar Hills Alcoholism
Treatment Center; Maple Valley, Washington.

POSITION: Inpatient Coordinator

DUTIES: Coordinated the development of a new forty-four bed Indian

residential alcoholism program, co-educational; supervised three
alcoholism counselors and one activities coordinator; consulted with
other alcoholism agencies to assure appropriate referrals to
treatment and follow up after care; conducted alcohol education
classes; and, provided individual and group counseling sessions.

March 1976 to Dec. 1976 - Seattle Indian Alcoholism Program; Seattle,
Washington.







EMPLOYMENT HISTORY (Cont.)

POSITION: Community Alcohol Educator

DUTIES: Created special presentations on Indian Alcoholism; conducted
special seminars and workshops on Indian Alcoholism to local
schools, community center, colleges and programs. The presentations
were designed to increase the participants' conscious awareness of
how attitudes and communication styles contribute to effectiveness
as a prevention programmer.

Sept. 1974 to March 1975 - Seattle Indian Alcoholism Program; Seattle,

Washington.
POSITION: Alcohol Information and Referral Counselor
DUTIES: Conducted diagnostic evaluations for treatment planning. Provided

individual and group counseling. Developed and conducted an Alcohol
Information School. Involved families in treatment program.






American
Indian Heritage Secondary School

Seattle Public Schools

5950 Delridge Way S.W.

281-6527 Seattle, WA

October 23, 1987

Dr. Carol Minugh

Center for World Indigenous Studies
c/o 8827 22nd Ave. S.W.
Seattle, WA 98106

Dear Carol:

~ Enclosed is my resume. I would be interested in being considered
as a consultant for Ceanter Three during the summer,

Thanks for the consideration.
Sincerely,
Cl{/V?CA%-‘

Kafma Torklep

KT:do

98106






Karma W. Torklep

11315 Jovita Boulevard
Puyallup, Washington 98372
{206) 281-6527 (Office)
(206) 927-2066 (Home)

Areas of Experience

Teaching Program management
Learning styles — American Indians Fund raising
Instructional Supervision Grants writing
Development of training programs- Research
multi-media techniques Legislative analysis

Workshop presentations

Experience Highlights

Jan. 1983-FPresent. Program Manager. Indian Heritage
Pregram, Seattle Public Schools, 815 Fourth Avenue North,
Seattle, Wa. 98109, Coordinate four programs - pupil
services, alcohol and drug intervention, American Indian
Heritage Secondary School and the Teen Pregnancy and
Parenting Program located at the Boren Building. Duties
include functioning as principal of American Indian Heritage
Secondary School, providing instructional  supervision,
developing programs, grant writing, fund raising,
counseling, fiscal management (budygets totaling $750,000),
and staffing. Reduced absenteeism and drop-out rate.
Increased accountability of programs. Created and developed
teen pregnancy and parenting program and on-site daycare
program.

Oct. 1981-Dec. 1982. Consultant. United Indians of All
Tribes Foundation, P.0O. Box 99253, Daybreak Star Center,
Seattle, Wa. ag191. Wrote project management guide.
Provided training in grant writing and parent rights and
responsibilities to Indian Education projects. Developed
training model for tribal schocl boards.

Sept. 1978-July 1981, Superintendent. Puyallup Nation
Educational System. Puyalltup Nation, 22C2 E. 28th, Tacoma,
Wa. 98404, Established, implemented and administered a
centralized school system. Developed manpower policies.

Established a2 communications process, developed a reporting
and accountability procedure and established rules and
reguiations for school operations. Recruited, interviewed
and recommended te school board hiring of professional
staff. Supervised staff of 80. Developed pre—-service and
in-service training programs. Advised school board/tribal
council on federal rules, regulaticons, school system
compl iance, budget and school activities. Prepared and






administered a budget of $1.2 million, Linkage between
schoo)l board, staff and community.

July 1976-Sept. 1978. Technical Assistance Project
Director. United Indians of All Tribes Foundation, P.0O. Box
99253, Daybreak Star Center, Seattle, Wa., 98191. Designed,
implemented and supervised a program providing technical
assistance to project directors for Title [V, Indian
education projects in Idaho, Oregon and Washington.
Responsible for budget of $330,000. Developed and presented
workshops on grant writing and project management. Analyzed
federal legislation, rules and regulations and presented
analysis in workshops. Trained staff In presentation
techniques, workshop development, grantsmanship and project
management.

Aug. 1975-June 1976 and March 1973-June 1974, Project
Director and Reading Specialist. Ramah Navajo School Board,
Ramah, New Mexico. Developed and supervised a reading lab
for Navajo students grades K-12. Wrote funding grant.
Developed and monitored budget and equipment inventory.
Provided staff training. :

Oct. 1974-Jduly 1975, Supervisor. Lumbee Preservation
Project, Pembroke State University, Pembroke, North
Carclina. Researched and established & museum for the
Lumbee Indians. Negotiated and purchased artifacts.
Assisted in grant and budget development.

Sept. 1972-March 1973. Education Coordinater. Small Tribes
of Western Washington, Sumner, Washington. Trained Indian
communities in goal setting, planning and development of
proposals for funding for supplemental programs for Indian
students. Analyzed legislation and wrote position papers
and presented them to national conferences.

Aug 1967-Jdune 1970. Teacher. Highline Schoocl District,
Seattle, Wa. 6th grade teacher, self-contained classroom.

June 1965-June 1967. Peace Corps Volunteer. Colombia,
South America. Organized communities to build schools and
improve health and sanitation. Taught children and adults

to read in Spanish.
Aug. 1963-June 1965. Teacher. Hamilton Public Schools.

Hami lton, Ohio. 1st and 2nd grade teacher, self-contained
classroom.

Education






Currently, Doctoral! student, Major-Education Communications,
Minor-Administration, University of Washington, Seattle,
Washington.

Master of Arts, Education, Aug. 1972. University of
Washington, Seattle, Washington. Thesis: "A Comparison of
The Effect of Twe Methods of Teaching On The Self-Concepts
of Indian Students".

Bachelor of Arts, Government, June 1963. Miami University,
Oxford, Ohio.

Professional Asscociation Memberships

A&S League, PASS (principal’s association) 1984-present.
Delta Kappa Gamma Society International, 1972-Present.
Phi Delta Kappa, 1980-Present.

Association for Supervision and Curriculum Development,'r
1980-FPresent. ;

Western Washington Native American Education Consortium,
1977-Present. Chair, 1978-1979,

Washington State Indian Education Association, 1983-Present.

Honors

Seattle Community College Native American Advisory
Committee, 1984-Present.

Indian Chiid Welfare Advisory Committee, 1984-Present.

Invited t~o read and critique proposals for National
Institute of Education, Washington, 0D.C. 13981.

Selected for National Institute of Education’s Minorities
and Women’s Program Research Development Seminar, 1980.

Selected for Directory of American Indian and Alaska Native
Women, 1979,

Keynote Speaker, Northwest Indian Education Conference,
November 1978.

Presidential appointee to Nationat Advisory Council on
Indian Education, 1973-1976. Chair, legislative sub-
committee, 1974-1976,






DaAVID C. BASHORE
11603 Marine View Drive S.W.
Seattle, Washington 98146
(206) 246-0775

SUMMARY OF QUALIFICATIONS

Program Development - Experienced in planning and developing romprehensive programs
by determining needs, securing funding, defining goals and consistently meeting
deadlines. Designed community social and economic development projects and voca-
tional training projects. Provided administrative assistance, research, planning,
ana grant proposal development for consortium of mayors. Developed innovative
program for counseling students and potential dropouts. Extensive experience with
urban Indian self-sufficiency strategies. '

Administration - Experienced in interviewing, hiring, training «nd motivating staff
members for public and private sectors. Excellent organizing, delegating and staff
development abilities. Have developed budgets and administered government contracts

Fducation/Vocational Training/Employment - A leading advocate in City of Seattle

for expanding vocational training, retraining and employment opportunities for
hard-to-place unemployed. Founded new city-wide Employment Cealition in 198% %o
network with other vocational training/job placement prograwrs and develop new
training and day labor programs. Assisted urban Indians in imitiating training an?
employment opportunities, e.g. moving, construction, acting, office skills, cleani: j,
retail cashiering. Served on Steering Committee with busiress 2nd labor leaders tu
develop first Seattle Employment Initiatives for the Homeless Study. Supervised
labor crew for Vocational Training Program. Assisted Seatile Indian Center with
establishing Northwest Vocational Training Program.

Researching, Writing, Editing - Proven ability to acquire rscessary information and
to produce a variety of written works as requested. Demsnstrated capacity t~ absor.
complex technical material and then to extract key points, draw relatiunships,
synthesize, and simplify. Possess versatile writing and speabing styles.

Community Organizing/Public Relations - Experienced in lobbying/advocacy, public
presentations, media work, fundraising. Worked on various committees, task furces,
boards, etc. to provide services and advocate legislation to henefit low=-income
and homeless people.

EDUCATION

Managing Non-Profit Organizations 1981 University of Washington

Small Business Management 1979 University of Washington

rnglish 1974=-1975 Indiara University Graduate Scnor.

English (B.A.) 1969-1972 Franklin Cecllege, Franklin, IN
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.PLOYMENT HISTORY

Planning Consultant/Resource Developer Pirecte of Ecuccton feattle Indian Center
1980 - 1987 Seattle, Washington

Successfully worked on all aspects of mobilizing and coordinating resources of

this established urban Indian service provider. Assisted with transition into

new and expanded economic development and vocational education strategies and with
implementing and monitoring activities aimed at increasing Indian community self-
sufficiency through improved job opportunities. Primary areas of responsibility
are planning, developing employment training projects, promotion, developing public
and private sector linkages.Curredly, supervising puer o daze., STaft avd several Comgnltate

Providicg a varidhy of yot and adnlt edncntin Yeammm® and vocatiomn Truining progrons.
Fewvices

Director, Community Economic Development Fremont Public Association

1979 - 1980 Seattle, Washington

Worked with citizen groups to revitalize economic conditions in depressed business

area and to organize community and job development planning. Evaluated numerous
feasibility studies, community development plans, and surveys of local conditions.
Consulted with property owners and managers, tenants, realtors, planners and business
people. Enabled diverse and conflicting interests to adopt a comprehensive development
plan. Provided technical assistance to new businesses, cooperatives, a local development
corporation, and the local Community Council. Assisted Employment Program of North
Seattle Community Service Center.

Director, Economic Development Research Project Al-Ind-Esk-A, 13th Regional
1979 Corporation of Alaska Natives
Hired and directed team to do background research for econnic ddzvelopment/vocational

training/job creation Projects to benefit Alaska Natives, including successful weathror; -

Zation employment training project to insulate private homes. Supervised two Job
Developers. '

Director of Research and Planning Mayor F. E. Vandivier
1977-1978 Franklin, Indiana

Provided administrative assistance to the Interlocal Association, a consortium of five
city mayors. Performed research, writing, organizing and pr“lic relations tasks. Maintair
positive relations between federal agencies and elected officials. Assisted city depart-
ments, advised citizen groups and committees and represented the Mayor at public meetings
and speaking engagements.

Director of Youth Services Edinburgh School-Community Cen
1975-1976 Edinburgh, Indiana

Substantially alleviated truancy and classroom disturbances by fedireeting students
into counseling and recreational programs, and improving self-image through
acquisition of skills.

Teacher Community School System

1974 Franklin, .Indiana

Supervisor of Vocational Training State School for the Mentally
1972 Retarded, Fort Wayne, IN
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RECENT ACCOMPLISHMENTS AND CURRENT INVOLVEMENTS

** Steering Committee to develop Employment Initiatives for the Homeless, a City
of Seattle and Private Industry Council Project, 1985-86.

o Mayor's Task Force for Street People and the Homeless, focusing on improving
employment, housing and service conditions, 1984-87.

** Bopard of Directors, Southwest Youth Service Bureau, to provide vocational training,
education and employment services to area youth, 1986-87.

** RBoard of Directors, Seattle Downtown Human Services Council, 1985=86.

** Qversight Committee, Seattle Police Department, Community Services Officer's

Street Patrol Division, 1985-86.

** president, Seattle Indian Center Housing Association. Established vocatiocnal
training oppertunities for Native Americans in group home management, operation
- and counseling, 1986-87.

** Founding member, Seattle-King County Survival Services and First Things First
Coalition, 1984-87.

** City Council appointee to Committee to Modify Citizen Participation Plan for
Community Development Block Grant process, 1986.

Joint Planning Committee for successful 1986 Seattle Housing and Art Museum Levy
Campaigns, 1986.

*N

Appointed to federal grant proposal review panel to rank social and economic
development projects for the Department of Health and Human Services, 1986.







RUTH SILVERTHORNE
325 Stanford Drive #13
Mount Vernon, Washington 98273
(206) 428-4012

EDUCATION:

Montana State University, Master of Education in December 1980: Major -
Counseling and Guidance; Minor - Native American Studies,

University of Montana, Bachelor of ARts in August 1978: Major - Art;
Minor - Native American Studies. '

Certificates:
Certified to teach Art, K-12, class 2, level 2, expiration 06/30/90.

State of Montana Certificate.

PROFESSTONAL EXPERIENCE:

1987 - Present *
Skagit Valley College, Special Services Counselor. Conduct eligibility
interviews including orientation to the Special Services Program. Pro-
vide career, academic and support counseling to students. Maintain
student contact records and make referrals as necessary. Member of

the Minority Affairs Committee.

1986 - 87
Indian Heritage Secondary School, Seattle Public Schools, Head Counselor.

Provide educational, career and personal counseling to students in an
all Indian alternative school; resolved conflicts between teachers and
students; facilitated support groups for junior high and high school
students. Served as a team member with administration, teachers and
pupil services staff. Maintained appropriate records of counseling
activities and functions. Coordinated registration and testing for
junior high and high school students.

1986 -
Private Industry Council. Summer Youth Coordinator. Work involved
compliance with specialized regulations of the Job Training Partner-
ship Act. Responsible for interviewing, assessing, counseling, plan-
ning and implementing employment options for low income youth. Re-
ceived training in facilitating career exploration workshops which in-
cluded orientation to PIC options (employment, OTT, vocational training
and education) self assessment of skills and interests, evaluation
of occupational information using the WOIS and resume writing. Super-
vision and coordination of job site supervisors.

* Washington State Teachers Certificate, Secondary Social Studies and

Psychology.
Educational Staff Associate Certificate, Counselor.






Ruth Silverthorne

325 Stanford Drive #13

Mount Vernon, Washington 98273
(206) 428-4012

Page 2

1985-86

Skagit Valley College; Special Services Counselor. Conducted intake in-
terviews and provided academic, vocational and support counseling.
Taught workshop on stress management. Recognized as the Native Ameri-
can contact/recruitment person on campus. Scheduled community cultural
people to entertain at the Minority Affairs dinner. Member of the
Minority Affairs Committee.

1985~

Kickapoo Nation School. Art Teacher/Counselor. Taught art classes
K-12. Co-facilitated parent workshops on alcohol use and abuse and
in-service training on discipline in the classroom.

1981-84

Salish Kootenai College. Counselor/Recruiter. Provided personal, aca-
demic and vocational counseling to an average student population of -
three hundred seventy five (375). Developed and coordinated high
school recruitment activities reservation wide. Supervised Student
Council. Developed a series of survival skill classes to aid clder
and - at.risk students... The focushof these classes were Human Potential

" Seminar, Life/Work Planning and Job Seeking Skills. Facilitated the
development of the Student Council.

1982-
October 10, 1982, Panel participant on "Flathead Reservation Indian
Women" at the Northwest Women's Studies Association Conference, titled
ENERGY, CULTURE and TECHNOLOGY, University of Montana, Missoula, Mon-
tana. '

1981- :
August 1981, Public Health Service. Mental Health Consultant. Maintained
a case load of clients with whom I had begun counseling during intership.

1980-

Indian Health Service, Internship. Mental Health Counselor. Carried a
case load of seven to ten clients, co-facilitated a weekly support group
on parenting skills. Consulted with otheﬂ counselors and staff. Served
as a viable team member.

1980-
Montana State University, Center for Native American Studies, Practicum
Counselor. Served as a live-in dorm counselor for the summer high school
program of the Council for Energy Resource of Tribes. There were approxi-
mately eighity (80) students and one other counselor. T attended graduate
classes Stayed in the dorm part of the weeks and particiapted in recrea-
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325 Stanford Drive #13

Mount Vernon, Washington 98273
(206) 428-4012
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tional activities while being available for any concerns of the students
and/or program staff.

1979-

Montana State University. Research Creativity Development Program,
Grant Receipient. Conducted a survey of the alternative schools in the
state of Montana. Included comparative analysis of programs.

1977-79
Two Eagle River School. Art Teacher. School is an Indian alternative
school on the Flathead Reservation, Montana. Taught Indian Arts and
Crafts, Silversmithing, Batik and Silkscreen. In 1978-79 was additionally
responsible for supervising the reading lab, GER instruction, Active

faculty member in staff meeting and the development of a contract system
for achieving high school credit.

1977-78

B Upward Bound. University of Montana, Art Teacher. Taught Silkscreen and
Silversmithing for this six-week summer program two consecutive years.
Upward Bound targets low income and disadvantaged high school students
and provides a wealth of educationa/recreational activities.

1978-
Montana State University. Native American Graduate Fellowship Program
Consultant. Presented perspectives on Indian Education of the Flathead
Reservation for a graduate seminar class.

1976-

University of Montana, Native American Studies Conference Coordinator.
Chaired. 9th Anmual KYI-YO Youth Conference Committees including speakers,
POW WOW, advertisement and exhibitors. Coordinated.and supervised all
activities and wrote the evaluation and financial report.

1975-

Montana Inter-Tribal Youth Practicum (ITYP). Montana Inter-Tribal
Policy Board, Counselor. Served as live-in dorm counselor for high
school students attending the two week ITYP summer program at Helena,
Montana. ' '

1574~

University of Montana. Native American Studies, Native American Cultural
Institute, Discussion Leader. Summer Institute for Montana public

school teachers, certification requirements on Native American cultural
awareness.
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1972-
Thaicol Chemical Corporation. Indian Education Center, Counselor's
assistant. Manned counseling center telephone in the evenings, made
referrals and took messages. '

1970-
Confederated Salish and Kootenai Tribes. Credit Department, Receptionist.
Answered telephone, greeted the public and maintained client files.

1969-

Bureau of Indian Affairs. Flathead Reservation, Tribal Trainee. Served
as an office aide during the summer youth employment program.

PROFESSIONAL WORKSHOPS AND SEMINARS

1987 -
August 26, 27 and 28th, ACOA Training Follow-Up at Silverdale, Washington.
April 6th through 10th, and April 13th through 17th, ACOA Training
sponsored by the Seattle Indian Health Board, Indian Alcohol Prevention
Team Project at Port Ludlow, Washington. Training focused on the many
dynamic issues of Adult Childreon of Alcoholics i.e., dysfuncitonal
family systems, cultural differences, delayed grief, physical illmess,
parenting issues, sexual and domestic violence, working with adolescent
ACOA's, strategies for education and the natural healing process.

1986 -
December 15th, Power Communication Skills For Women (How to get results
with men and women on the job). Sponsored by Career Track Seminars at
the Westin Hotel, Seattle, Washington, Bee Epstein, Facilitator.

April 20th through 22nd, "Serving the Rural Learner". National Council
of Educational Opportunity Associations (NCEOA), Sun Valley, Idaho.

1985

October, National Indian Education Association (NTEA), Spokane, Wash-
ington. '

April, Third Annual Youth Workshop, .Shawnee County, Indian Education
Incorporated, Topeka, Kansas. Topics focused on substance abuse and
human sexuality. Took a group of Kickapoo Nation high school students.






Ruth Silverthorne
325 Stanford Drive #13
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1984

1983

1982

1981

4012

February, "Climbing the Career Ladder", by Alice Oechsli Salish
Kootenai College. Series of four workshops for female employees.
Topics included internal road blocks, self esteem building and

-goal setting.

January 27 and 28th, Women in School Administration. Sponsored by
Seeking Equity in Education (SEE), Institute and 0PI, Great Falls,
Montana: I gained practical information from "Resume Reviews:
Write It Right!". A personal and practical review of my resume by
Sharon Smock-[offman.

Septemberl26 and 27th, Institute for Native Development, Salish
Kootenai College in-service training.

Workshop and Practicum, sponsored by Oregon State University, Sam
Keltman of Jim Firth Consulting Associates, Post Office Box 842,
Corvallis, Oregon 97339.

Spring Quarter '"Reflexology' at Salish Kootenai College by Tom Tracey.
}

June, Self Awareness and Interpersonal Commmication Workshop and
Practicum, sponsored hy Oregon State University. ,

September 20th through 23rd, Curriculum Development at Montana State
University as counselor at Salish Kootenai College, facilitated by
United Learning Institute, Incorporated, 7121 27th Street West,
Tacoma, Washington 98466,

October 21 and 22nd, MT Personnel and Guidance Association Convention,
Big Sky, Montana.

I

Winter Quarter, Methods of Community College Teaching (ED 5947} Seminar

by John Hunt at Salish Kootenai College. Worked on job related curriculum
development projects. My project was developing my World of Work curric-
ulum.

April 11th, Career Guidance Tests of Measures: New and Popular Tools
For Counseling, APGA Pre-Convention ﬂorkshops, St. Louls, Missouri.
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1580 -

1979

1976

1969

MEMBERSHIPS

November 13th, MT Alternative Education Conference, MT Alternative
sponsored by the Office of Public Instruction, Great Falls School
District, Great Falls, Montana.

September 20 and 21st, Neuro-Linguistic Programming, Introduction by
John 0. Stevens, Missoula, Montana.

June 18 through July 16th, 'Understanding Special Populations”, EDUC
500 Seminar.

April 23 and 24th, 10th Annual Montana Indian Education Conference
sponsored by Office of Public Instruction, at Ramada Inn, Billings,
Montana.

March 16th, Interpersonal Power: Creating Positive Power in Relation-
ships at Montana State University during Womens Awareness Conference.
Presenters, Dr. William Wilmot and Dr. Joyce Frost, Department of Inter-
personal Communication, University of Montana.

October, Universtiy Study Skills and Techniques, Professor Glenn E.
Hall, PhD.

Summer, Adult Basic Education, EDUC 580, Montana State University.

Delayed Stress Syndrome, attended lecture at Montana State University.

Gave testimony at Senate Sub-Committee Hearings on Indian Education,
KYI-YO Indian-adult representative.

Attended Annual KYI-YQ Indian Youth Conference, University of Montana.

~

American Personnel and Guidance Association (APGA)

Care-Counselors Active for Responsible Education, Graduate Student
Organization

Central Lake County Development Courcil, Board Member.
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Coup Marks, Inter-Tribal Artist Cooperative on Flathead Reservation

Flathead Reservation Area Comprehensive Alcohol Program (FRACAP)

:Board Chairperson.

KYI-YO Indian Club Alumni, University of Montana
Montana Indian Education Association
National Indian Education Association {NIEA)

Native American Advisory Committee, Seattle Community Colleges, Seattle
Washington.

Native American Studies Curriculum Committee, University of Montana,
Student Representative,

Western Washington Native American Education Consortium {WWNAEC)






NORTH SLOPE HIGHER EDUCATION CENTER
of the North Slope Borough

P.0. Box 69
Barrow, Alaska 99723

Phone: Cantral Office: (907) 852-2611, Ext. 117
or
{907) 852-7337

Carol Minugh, Director

Center for World Indigenous

8827

45}
s
[
L
v
o
1

22nd Avenue S.W.

Seattle, Washington 298108

Dear Carol:

It was a pleasure to hear from you, egpecially concerning
your raole in the newly established Center for World Indigenous
Studies. Az a locally controlled institution of higher

education, with the primary wmismsicen of providing the Inupiat
people of Alaska's North Slope access to college educational
programs, the N.S.H.E.O. enthusiastically gupports your efforts

in

the
that

partic

much

this direction.

A= you are aware, a large number of the st
N.3.H.E.C. asre Alaska Natives seek:ing deg g and programs
wilil help them atbtain caregers in theat home village,
cularly in education and government positions. Therefore,
of the emphasis in our program is on career training for

dents =zerved by
=

elementary and secondary bi-lingual and bi-cultural teachers and
teacher aides, as well as on similar training for mid-level and

higher municipal managemenl personnel. The long term gcal in
this= aze iz to enable indigencus peoples to manage and direct
the inan?di'QU“ that have mo wt impact on their daily lives, We
are attempting to accomplish this goal--and the shorter term
abjectives--by providing a wulturally relevant  educational
process to both secondary and paost-zecondarcy studentis., In
ddition, we area wxpaciment ing with the introduction of non-
traditiocnal teaching methods to the more traditionally oriented
gducational pracae=zs, inciuding ase s f the substantial aundio-
conferencing capab:ilities of the North Slops Borough.
Given pur shared UL & DD Fox sell-doterminaiion Aamong

indigenous Native peoples, and our ShafEu emﬂhasig an e*u'atlu

a s

very

.
BErnecourage =1 sharing of informatrion and juolnt ac tions--—wharever
ible--to achieve these obisclives. Toward that goal, we ar

POSSE
more

anea inportant means of drcumpLL;n ng that, Lhe N.E.HOELC.

L

He would like  +to

]

much in s=support of the

o

than willing to ceordinate ocur act:vibtles in hthe areas o©






Indian and Alaska Native adusation and zelf-detarmination with
the activities of the Center for World Indigenous Studies in

those gSame areas.

I am enclos=sing a c<copy of the North Slope Borough's
publication, Ehe gINIgQ (which contains an article on the
N.S.H.E.C.) as we=ll as the first issue of our Newslebter, the
oIst. Thaese should provide you with some more in-depth

information concerning thea Higher Educaticn Center, as well as
of the people of the Borough.

If I can be of an further asgsistance in this matter,
itate te call on me. Keep up the good

v In

Carol, please don't  he
WOrk.

Carl E. Shepro, PhD.
Academic Coordinator






Northwest

Edeggartlﬂnal 101 S.W. Main Street, Suite 500 - Portiand, Oregon 87204 « (503) 275-9500
Laboratory TELEX: 701716 CABLE: NWREL SOURCE: STLI58

Writer's Direct Dial Number  {503) 275-9547

October 22, 1987

Dr. Carcl Minugh

Center for World Indigenous Studies
8827 22nd Avenue, S5.W.

Seattle, WA 98106

Dear Dr. Minugh:

I would be pleased to serve as the third-party evaluator for the Center's
proposed work as the Title IV Indian Education Resocurce and Evaluation
Center IIL. For many years the Laboratory has been highly involved in
the planning, development and evaluation of Indian education programs
throughout the Pacific Northwest, including Title IV, Johnson-O'Malley,
vocational and locally supported program efforts. The need for technical
assistance in program improvement, such as a Resource and Evaluation
Center could provide, is very apparent in the school districts with
which we have worked.

As a subcontractor, our office would develop an evaluation plan with the
Center staff, review documentation of Center activities and prepare a
final evaluation report each year. The report would serve to document
program outcomes, as well as needed refinements to the Center's activities.

I wish you well in your proposed efforts and look forward to the opportunity
to work with the Center. I am sure that the Indian students of the
Northwest will benefit from your endeavors.

Sincerely,

Stove Nebaym

Steven R. Nelson, Director
Rural Education Program

SRN/tls

AN EQUAL OPPORTUNITY EMPLOYER






EAST PORT ORCHARD
ELEMENTARY

October 27, 1987

Dr. Carel J. Minugh

Center for World Indigenous
Studies

8827 22nd Avenue Southwest
Seattle, WA 98106

Dear Carol:

The South Kitsap School District's Title IV program is pleased
to know that the Center for World Indigenous Studies 1is
seeking to be funded for the operation of the Resource and

Evaluation Center III.

During the time you were Director of the current Resource
Center, we could count on quality services and innovative
education approaches. The program has provided an invaluable
service to Indian educators. The staff you are putting together
and those who will be your consultants make up a strong team

which will provide quality training.

The Indian Education Program in South Kitsap is happy to support

your efforts and look forward to continuing working with you.

)
: gijff9ff//k7;2fjs
‘(:ij‘zﬁzﬁ”ntf4/'///éz i-\vl/ﬁfkﬂi%,/

S
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Janae M. Brear

SOUTH KITSAP SCHOOL DISTRICT402 « PORT ORCHARD ¢« WASHINGTON

e THE WORLD’'SFINEST ELEMENTARY SCHOOL ¢






EDMONDS SCHOOL DISTRICT D DR

3800 196th St. S.W.. Lynnwood. WA 98036-5789 (206) 670-7131 Speciai Programs

October 22, 1987

Dr. Carcol Minugh

Center for World Indigenous Studies
8827 22nd Ave. S.W,

Seattle, WA 98106

Dear Dr. Minugh:
I support the proposed resource and evaluation title for Center
ITI. Furthermore, I believe that the services provided by

CWIS will be of a superior nature and very helpful to the
Title IV grantees.

Thank you for your time and attention.

Sincerely,

o, e
}
Doris Fulton \

Indian Education

DF:gk

Includes Brier, Edmonds, Lynnwood, Mountlake Terrace and Woodway






STOLUCKQUAMISH
True 1o THEIR TRADITIONS As “"CANOE INDIANS”

Cctober 22, 1987

Dr. Carcl Minugh

Center For World Indigenous Studies
8827 - 22nd Ave. S5.W.

Seattle, Washington 98106

Dear Dr. Minugh,

The Stillaguamish Tribe of Indians supports the World for Indigenous
Studies proposal for Resource and Evaluation Center #3.

The tribe believes the proposal will provide gquality educational
services to Indian peoples.

The Stillaguamish Tribe has been a recipient of services fromC.W.I.S.
Book Center and have improved services to our tribal members through

this program.

Our tribal members are looking forward to the expansion of C.W.I.S.
into the Resource Center.

Sincerely,

-

el

i Gt A G

Evelyn’ Johiyson

Executive Director
Stillaguamish Tribe of Indians

Stillagunamish Tribe ®* 3439 Stoluckquamish Lane ® Arlington, WA 98223






Auburn Public Schools

915 Fourth Street Northeast
School District No. 408 Telephone 931-4900

U
October 22, 1987 AUBURN, WASHINGTCN 98002

Dr. Carol Minugh
Center for Rural
Indigenous Studies
8827 22nd Ave. S.W.
Seattle, WA 98106

Dear Dr. Minugh:

This letter is in support of your application for the Resource
and Evaluation Center. | would be very supportive of the appli-
cation and hope it will be funded.

Your ideas of providing service to local school districts would be
appreciated., The proposal, as written, appears to be very well
suited to the needs of Title IV-Indian education programs. Your
proposed work plan of providing intensive follow-up to Title IV
directors is a necessary component of a resource center.

My parent committee could also benefit from some useful workshops
on school district policies and procedures. They would also be
interested in parent involvement ideas.

If | can be of any assistance to you, please let me know,
Sincerely,

Dl

Virgihia Cross
Coordinator of Indian Education

di







MUCKLESHOOT TRIBAL COUNCIL

39015172N0D AVENUE SE. - AUBURN, WASHNGTON S8002 - [208)839-3311

October 22, 1987

Dr. Carol Minugh
Center for Rural
Indigenous Studies
8827 22nd Ave., S.W.
Seattle, WA 98106

Dear Dr. Minugh:

The Muckleshoot Tribe would be most supportive of your application
for a Resource and Evaluation Center.

Over the period of years, we have been funded for Title IV B and C
grants. Technical assistance during the grant-writing process
would be appreciated. We would also like to have an idea of what
the priorities are for funding purposes.

Your concept of a tribal seminar to provide useful, updated infor-
mation to tribal programs sounds like one we would participate in.
The relationship tribes have, with school districts, needs to be
clarified and coordination of benefits for Indian students should
be a priority.

If you need further assistance, please let me know.
Sincerely,
Usiginio ([
LGt (ot
Virginia Cross

Chairman

di






HIGHLINE INDIAN EDUCATION

15820 6th Ave. S.W ., Seattle 98166
Phone: 433-2266

October 22, 1987

Dr. Carcl Minugh

Center of World Indigenous Studies
8827 22nd Avenue S.W.

Seattle, Washington 98106

Dear Dr. Minugh,

It is with enthusiasm and great expectation that I write this
letter of support for your Resource and Evaluation Center
proposal.

Your educational acumen and dedication to Indian people will be
a very strong asset in this region and will only lead to better
programs and program managers.

The Highline School District's Indian Education Program will be

in continual support of your efforts to provide a professional
and effective Resourse and Evaluation Center.

Re pectfu]/iy, ’
: 0

(L

m Hopkins, Director
ghline Incian Education

JH/hs






American
Indian Heritage Secondary School

Seattle Public Schools

3950 Delridge Way S.W.

281-6527 Seattle, WA 98106

October 23, 1987

To Whom This May Concern:

This letter is to support the Center for World Indigenous Studies,
which is proposing to sponsor the Resource and Evaluation Center III at
Seattle, Washington.

The Center for World Indigenous Studies has a record of service and
a close working relationship with the Indian community as relates to the ' |
Indian Book Center's operation at the site of the Indian Heritage Program/
Secondary School.

The proposed staff have a great deal of experience and expertise in
Indian education, and we feel that they would provide quality training and
technical assistance.

I would strongly recommend that the Center for World Indigenocus Studies i
be funded for the sponsorship of Resource and Evaluation Center III.

Sincerely,

f e T =y \.-J»gffﬂéé/
Karma Torklep
Program Manager

KT:do






